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Section I.  Executive Summary 

Ashland Community and Technical College (ACTC) is located in Northeastern Kentucky and 
has three campus locations.  The College Drive campus is located within the city of Ashland, 
KY, the Roberts Drive campus is located just outside the city limits of Ashland in Boyd County 
and the Technology Drive campus is located in the EastPark development area, a local 
industrial park, approximately 16 miles from the College Drive campus.  Currently, a second 
building is nearing construction at the Technology Drive campus and completion is expected by 
the summer of 2009. The Quality Enhancement Plan (QEP) for ACTC is aligned with the 
mission and goals of the college and will be incorporated into the institutional evaluation and 
planning process.  Development of the plan began with the formation of the Southern 
Association of Colleges and Schools (SACS) Leadership Team for the college.  The ACTC team 
included the college president, the academic dean, the enrollment management dean, the 
college’s accreditation liaison and the designated faculty QEP leader.  During the spring of 
2005, meetings with academic dean and the accreditation liaison were held with each academic 
division’s faculty to discuss the purpose of the quality enhancement plan (QEP) and the 
processes used in selecting a topic.  Each faculty member was given the opportunity to 
recommend an area of study.  ACTC selected reading as the topic area for study.  

A report released by the Kentucky Council on Post-Secondary Education (CPE) in 2005 
revealed that 54% of high school graduates in Kentucky were under prepared for college in at 
least one basic skills subject area.  Further research of the college’s service area indicated that 
over 60% of graduating high school students were underprepared in at least one basic skills 
subject area.  These findings included statistics concerning reading skills of area high school 
graduates, while institutional data revealed that students entering the college for the first time 
had low entrance examination scores in reading, with more than one-fourth of ACTC entering 
students requiring developmental reading.   

Using these statistics and other reading skills research resources and data, six goals were 
established for the Ashland Community and Technical College Quality Enhancement Plan:   

1. Assess students’ reading skills to ensure that students are properly advised and placed into 
the appropriate developmental course using one or more of the following placement 
examinations:  ACT, COMPASS or ASSET. 

2. Create a referral process for students who have not placed in a developmental reading class 
via a placement examination, but who need reading assistance.  Students can either be self-
identified or referred by a faculty member, counselor or advisor for reading assistance. 

3. Provide instruction for faculty so that they can incorporate basic reading improvement skills 
in their classes. 

4. Develop a laboratory course or supplemental instruction (SI) to accompany the college level 
courses that students are permitted to take, along with RDG030 (Reading for the College 
Classroom).  College level courses are GE101 (Strategies for Academic Success) or PY110 
(General Psychology). 

5. Develop reading enrichment opportunities for faculty, staff and students. 

6. Ensure that graduates of ACTC are reading at the college level.   
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These goals support the college’s mission and strategic goals.  The QEP will provide 
educational opportunities to improve student reading skills and increase overall student reading 
performance.

Ashland Community and Technical College recognizes that improving the reading skills of 
students will pave the way for further interest and enrollment in college courses, as well as 
quality of life through improved reading.  This understanding and support resulted in substantial 
financial and personnel resource allocation dedicated to the development, implementation, 
assessment and continuation of the QEP.   

The purpose of the ACTC QEP is to enhance the reading skills of students, faculty, and staff to 
ensure the best possible academic experience and to assist in developing an appreciation of 
reading as an enrichment of life.  ACTC is committed to providing educational opportunities for 
the people in our service area and believes that being able to read and comprehend is the 
cornerstone of all academic ventures at the college and of success in the workplace.   

Section II. Quality Enhancement Plan Development 

Focus of the Plan 
The focus of the Quality Enhancement Plan for ACTC is to strengthen the readings skills for 
those students who demonstrated deficiencies in their reading levels based on entrance 
examination scores.  By strengthening those skills, students will have a higher success rate in 
entry level and advanced level college courses.  In addition, the Quality Enhancement Plan will 
provide reading enhancement opportunities for those students who may have scored high 
enough to be placed in entry level courses, yet feel they lack the reading skills necessary to 
support a high level of performance in their chosen academic field.

Linking the QEP to the Mission and Goals of ACTC 
The college’s QEP aligns with the mission and goals of the college.  ACTC provides educational 
opportunities for the diverse socioeconomic culture of our service area.  ACTC also provides academic 
services geared to enhancing the quality of education and quality of life for individuals at the college.  The 
Ashland Community & Technical College mission statement is:   

Ashland Community and Technical College is a comprehensive institution of higher 
education that for a diverse population changes lives through education and training. 
It provides learning experiences for those preparing for an occupation upon 
graduation, for those transferring to a baccalaureate institution, and for those in the 
workforce seeking to enhance their knowledge and skills. The comprehensive 
college offers programs leading to the awarding of continuing education units, 
certificates, diplomas, and associate degrees. These programs and services are 
flexible, adaptable, and accessible through partnerships with other institutions and the 
use of technology. 

As a committed partner in community and workforce development and the 
continuous search for excellence, Ashland Community and Technical College 
offers diverse learning opportunities from liberal arts education to 
sophisticated technical programs. The college serves the community at large 
by offering basic skills education for adults, by supporting economic 
development through services to business and industry, and by providing 
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programs and services that enhance the quality of life for the citizens of the 
Tri-State service area.  

Committed to excellence and dedicated to the belief in the dignity, worth, and 
uniqueness of each individual and the fundamental right of each person to 
realize his or her fullest potential, Ashland Community and Technical College 
encourages student success by maintaining a learning environment that 
fosters effective communication, personal enrichment, professional and 
intellectual growth, and career and decision-making skills. The college further 
provides a physical and intellectual environment for the faculty, staff, and 
student body that promotes cultural, ethnic, racial, and gender diversity. 

The mission includes developing and maintaining a learning environment that will lead to 
student success in their chosen academic area.  Given the high number of students enrolling in 
the college needing developmental courses, providing this type of education for our students is 
critical in attaining the mission of the college. 

The college’s strategic goals support improvement in student reading skills and increasing the 
reading enrichment opportunities.  The strategic goals are: 

1. Provide excellence in teaching and learning  
2. Increase student access  
3. Promote student success  
4. Develop and maintain resources to accomplish our mission  
5. Enhance community, economic, and cultural development  
6. Improve the embedding of assessment and continuous improvement  

The goals for the college’s Quality Enhancement Plan are: 
1. Assess students’ reading skills to ensure that students are properly advised and placed 

into the appropriate developmental course using one or more of the following placement 
examinations:  ACT, COMPASS or ASSET. 

This goal is linked to the college goals 2 and 3.  Improving how students are enrolled in 
developmental reading courses, student access to developmental reading courses will 
also improve.  In addition, enhancing reading skills will have a direct affect on promoting 
student success in not only their reading skills but their overall college experience.   

2. Create a referral process for students who have not placed in a developmental reading 
class via a placement examination, but who need reading assistance.  Students can 
either be self-identified or referred by a faculty member, counselor or advisor for reading 
assistance. 

This goal is also linked to college goals 2 and 3.  Even though students may place into 
college entry courses, they may feel that their reading skills are not at the level which 
they would like.  By creating a process so students can self-refer for reading 
enhancement opportunities or a process so an instructor can refer a student for reading 
enhancement opportunities, an increase in student success and access is expected. 

3. Provide instruction for faculty so they can incorporate basic reading improvement 
concepts in their classes.  
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This goal is linked to college goals 1 and 4.  Faculty are aware of the importance in 
reading skills for the success of students in college level courses.  The college has an 
obligation to the students and faculty to provide appropriate professional development 
opportunities that will demonstrate to non-reading course faculty techniques and 
instructional modes that they can employ in their classrooms to further develop reading 
enrichment of their students.   

4. Develop a lab or supplemental instruction (SI) to accompany the college level classes 
that students are permitted to take along with RDG 030 (either GE101 or PY110). 

This goal is linked to college goal 2 and 3.  In order to give students who have reading 
difficulties the best chance for success, a supplemental instruction plan was developed 
to accompany specific sections of PY110 and GE101.  These courses are the only two 
courses students may take if they have reading skill levels that fall below the score 
required to enroll in an entry level course.  By providing this supplemental instruction, 
student success in the PY110 course, GE101 course and the RDG030 course will be 
enhanced.  This will also give the college the opportunity to examine the success rate of 
students that are not enrolled in RDG030, and compare that rate of success to the 
students who have been provided with instruction in RDG030 and the supplemental 
instruction provided for the PY110 and GE101 courses.   

5. Develop reading enrichment opportunities for faculty, staff and students. 

This goal is linked to college goals 2, 3 and 5.  These reading enrichment opportunities 
will provide an area for those wishing to enhance their lives through a better appreciation 
of the benefits of reading.  Whether it is a student who is trying to enhance the quality of 
their reading skills or a faculty member who wishes to increase their quantity of reading 
opportunities, this initiative will provide numerous ways to accomplish their goals.   

6. Ensure that graduates of the college are reading at the college level.   

This goal is linked to college goals 1, 3, and 6.  In order for students to be successful 
throughout their academic career, they must be able to read at the college level.  It is 
imperative that the college assist students pursuing an educational credential to achieve 
that goal.  Therefore, it is imperative that the college ensures that graduates can read at 
the college level by assessing those skills at the end of their tenure with ACTC.  This will 
be accomplished through use of the CAAP examination for graduating students. 

Each of these goals, along with learner outcomes and methods of assessment, will be 
described in detail later in this document.   

QEP Development Process 
In April 2005, the SACS Leadership Team met to decide the best course of action for 
determining the QEP topic.  The SACS Leadership Team had attended a workshop sponsored 
by KCTCS about the aspects of a QEP.  After evaluating the information presented at that 
workshop, it was decided to hold meetings with each academic division to inform all of the 
faculty members of the purpose and process of the QEP.  This also served as an opportunity to 
gain a broad based involvement of the faculty in determining the topic of the QEP.  The 
Academic Dean and the college’s accreditation liaison presented information at each of the 
divisional meetings and faculty were invited to submit topics for the QEP.  These ideas were 
sent to Institutional Planning, Research and Effectiveness department to compile the results of 
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those ideas.  Similar themes emerged from the ideas, and those themes were then presented to 
the faculty and staff at a meeting of all employees in August 2005.  As explained during that 
meeting, an electronic vote by the faculty on the topics presented would be conducted during 
the fall 2005 semester.  Topics would be ranked based on the outcome of the vote and the top 
three ideas would be submitted to the Faculty Council for their consideration and 
recommendation as to which topic should be selected.  The Faculty Council is a committee 
comprised of representatives from each academic division and the library/counselors who hold 
faculty status.    

Faculty was sent the document below for consideration and voting: 

Please rank the following QEP topic ideas from the most desirable to the 
least desirable (1 being the most desirable and 7 being the least desirable).  
This list of topics was derived from the QEP sessions held with the academic 
divisions this past spring. 

IPRE will compile the results and share them once available. 

The next step in the process of selecting a topic will be to send the results to 
Faculty Council.  Faculty Council will discuss the top two or three topics and 
then make a recommendation to the College Council as to which topic we 
should select.  Once a topic is selected, a QEP team will be organized to 
begin work on developing the college’s plan. 

Reducing test anxiety and stress  

Improving college math skills  

Improving grammar, spelling and writing 
skills 

Employing selected technologies to 
improve learning 

Adjusting teaching styles to fit learning 
styles 

Interdisciplinary collaborations to improve 
student learning 

Improving college reading skills  
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Electronic voting was conducted during October 2005 and the results were: 

Points

Topic 1 2 3 4 5 6 7 Total
Points Rank

Improve grammar, spelling 
and writing skills 98 102 55 28 12 14 0 309 1 

Improve college math skills 84 96 75 24 6 8 3 296 2 

Improving college reading 
skills 

105 72 60 32 18 6 3 296 2 

Employing selected 
technologies to improve 
student learning 

28 24 55 48 48 18 3 224 4 

Adjusting teaching styles to 
fit learning styles 35 30 20 32 42 24 11 194 5 

Interdisciplinary 
collaborations to improve 
student learning 

14 30 20 32 39 34 10 179 6 

Reduce test anxiety and 
stress 49 0 10 40 12 14 29 154 7 

Faculty Council was then charged with selecting a topic from the results of the vote.  Although 
the topic of “Improving Grammar, Spelling and Writing skills” was the highest ranking topic, the 
Faculty Council believed that assessment of this area presented challenges such that adequate 
data could not be derived to determine effectiveness.  “Improving College Math Skills” was not 
selected, in part, because the math faculty assess developmental courses with common final 
exams and evaluate the results of these assessments to improve student math performance.
“Improving College Reading Skills” was selected because of its connectivity with the other two 
topics under consideration.  Both math and writing have a reading foundation and therefore the 
decision to focus on reading was decided.  College Council then approved the topic at the 
February 2006 meeting. 

In March 2006, the SACS Leadership Team selected members to serve on the QEP committee.  
These members reflect a cross section of the institution including representation from the 
academic divisions, library services, student services, and information technology.  This 
committee was charged with developing and writing the QEP for ACTC.  Members were: 

Committee Member  College Division/Department 

Keith Brammell, Chair  Division Chair, Health Sciences 

Matt Onion Director, Library Services 

Joan Flannery  Director, Adult Basic Education 

Carol Greene Professor, Education and Literature 

Farnoosh Rafiee Director, Information Technology 

Barbara Nicholls Professor, English and Reading 

Kathy Edwards Associate Professor, Sociology 
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Committee Member  College Division/Department 

Karen George Division Chair, Humanities 

Bob Chaffins Professor, Applied Process Technologies 

Mary Cat Flath Professor, Anatomy and Physiology 

Warren Howard Instructor, Education 

Megan Horn Academic Coordinator, Student Support 
Services

Michelle Douglas Director, Cultural Diversity and Student 
Activities

Meetings with the ACTC Student Government Association (SGA) where held to discuss the 
QEP.  During those discussions, several issues were raised by members of the SGA.  Two main 
issues were: (1) Improve retention in developmental reading courses as well as overall college 
retention, and (2) access by students to the reading activities identified in the QEP.  To address 
student input, the college included a three credit hour scholarship for students completing the 
developmental reading activities and entering a college level course as described in the QEP 
and QEP Goal #6.  Additionally, the QEP committee included a self-referral component to the 
QEP in order to address student access issues as described in QEP Goal #2.  The Student 
Government Association was enthusiastic about the plan and gave its support. 

During development of the QEP, updates on the progress were given at faculty meetings, 
college council meetings and during in-service days at the college.  During these sessions, 
ideas and opinions about the QEP were solicited from the involved constituencies.  This input 
was discussed among the QEP committee members and included as part of the QEP when 
applicable.   

Below is a timetable for the development of the QEP: 

Date Activity

April 2005 

SACS Leadership Team attended KCTCS sponsored workshop regarding 
development of the QEP. 
SACS Leadership Team conducted a brain storming session to develop the 
process for selection of the QEP topic.  The decision was made to have 
divisional meetings with IPRE and the Academic Dean to present and 
explain the QEP development process and components that are to be 
included in the QEP.  All faculty members were invited to submit 
suggestions for the QEP topic.   

May 2005 Divisional meetings with IPRE and Academic dean to discuss the aspects 
of the QEP. 

August 2005 

Suggestions on the QEP topic were presented to the college at the All-
College meeting.  Faculty voted electronically on the topic of their choice 
and these votes would be ranked.  Initially, five topics were to be selected 
with the Faculty Council eventually narrowing the list to the one topic. 

October 2005 Electronic voting completed during this time and IPRE complied results of 
vote.
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Date Activity

January 2006 

SACS Leadership Team met with on-site review team chair in Atlanta, GA 
for discussion of all aspects of reaffirmation, including components of the 
QEP.
Faculty Council selected topic for QEP from the above list.  “Improving 
College Reading Skills” was selected as the topic. 

February
2006

College Council approved QEP topic. 

March 2006 SACS Leadership team met to develop tentative timeline and select 
committee members for the QEP committee members 

May 2006 Initial meeting of QEP committee for general information and preliminary 
planning for QEP. 

August 2006 QEP Committee Chair attended SACS quality enhancement workshop in 
Orlando, Florida. 

September
2006 Research on best practices and literature search began for QEP. 

Fall 2006 QEP Committee meetings continue; delegation of writing assignments 
made to QEP members; updates to faculty given at faculty meetings . 

Spring 2007 QEP Research and meetings continue; updates to faculty at faculty 
meetings; writing continues. 

June 2007 QEP draft completed. 

June 2007 QEP submitted to College Council for approval. 

July 2007 Revisions to QEP completed. 

August 2007 Final QEP submitted to SACS. 

A monitoring committee comprised of faculty, staff, and community members was created.  The 
college will invite two community members to join the committee once the QEP is approved by 
the Commission on Colleges.  One community member is the superintendent of a local school 
system and the other is in locally employed in business and industry.  The charge of the QEP 
Monitoring Committee is to oversee the implementation and effectiveness of the QEP.  This 
committee will formulate reports and responses to SACS as it pertains to the QEP.  The 
committee will form workgroups, each of which will be assigned a section of the QEP.  The 
workgroups will be responsible for implementation of the assigned activities within the QEP, and 
to recommend changes needed to further improve student learning.   

The QEP director will provide leadership to ensure that all aspects of the QEP are fully 
implemented.  The QEP director will serve as the chair of the QEP monitoring committee.  The 
director will be responsible for the implementation of all relevant assessments and other 
measures and for ensuring that these are carried out in a timely manner.  It is also the 
responsibility of the director ensure all aspects of the QEP are implemented and accomplished, 
including, but not limited to, monitoring reports, data gathering and statistical analysis.  
Additionally, the QEP director will delegate assignments to the QEP committee, as needed. 
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Committee Member  College Division/Department 

Keith Brammell, QEP Director Associate Professor, Anatomy and 
Physiology

Linda Hunt Assistant Professor, Math 

Molly Webb Assistant Professor, Business Administration 

Chad Rogers Instructor, License Practical Nursing 

Curtis Bowman Assistant Professor, Welding 

Megan Horn Academic Coordinator, Student Support 
Services

2 Community Members  

Definition of Learning as it Applies to the QEP 
Learning is defined in one way as a relatively durable change in behavior that is due to 
experience. (Weiten, 2005)  In the context of our QEP, the teacher is a facilitator of learning, 
one who can adapt their teaching styles based on the needs of the students.  It is important to 
the success of the student that learning creates a change in an individual’s attitudes and 
behaviors about learning, that learners are partners in the learning process and that numerous 
opportunities for learning exist at the college. 

Terry O’Banion (O’Banion, 1997) identified six key principles on which a learning college is 
based.  Those principles are:  

�x The learning college creates substantive change in individual learners.  
�x The learning college engages learners as full partners in the learning process, with 

learners assuming primary responsibility for their own choices.  
�x The learning college creates and offers as many options for learning as possible.  
�x The learning college assists learners to form and participate in collaborative learning 

activities.
�x The learning college defines the roles of learning facilitators by the needs of the 

learners.
�x The learning college and its learning facilitators succeed only when improved and 

expanded learning can be documented for its learners.  

In addition to the concept of a learning college, seven principles for good practice in 
undergraduate education have been identified.  (Chickering and Gamson, 1987)  Those 
principles are: 

�x Encourage contact between students and faculty.  
�x Develop reciprocity and cooperation among students.  
�x Use active learning techniques.  
�x Give prompt feedback.  
�x Emphasize time on task.  
�x Communicate high expectations.  
�x Respect diverse talents and ways of learning.  

The overall impact of the QEP will be multi-faceted.  Each of the above mentioned best 
practices will be utilized in the implementation and continuation of the QEP at ACTC.  This will 
be accomplished through the use of Read Right™ as a tool for teaching reading to students 
who either want or need to enhance their reading skills.  Students will realize an increase in 
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their reading skills and potential but will also perform those behaviors and attitudes necessary 
for continued success at the college level.  Additionally, the aspects of a learning college are an 
integral part of the overall aim of the QEP.  Students will be considered full partners in their 
learning choices.  Teachers in the reading courses will serve as tutors and facilitators, and more 
opportunities for reading and learning will be established throughout the college.  In the context 
of a learning college, the QEP addresses, either directly or indirectly, the concepts of the 
learning college and good practice as stated above.   

Rationale for Topic Selection 
Deficiencies in basic academic skills for graduating high school students are a problem in 
Kentucky as well as the college’s service area.   A report released by the Kentucky Council on 
Post-Secondary Education (CPE) in October of 2006 revealed that 53% of high school 
graduates in Kentucky were under prepared for college in at least one basic skills subject area.  
(Kentucky CPE, 2006)  Also, it was noted in that report that students entering the Kentucky 
Community and Technical College System (KCTCS) for their post-secondary education were 
among the least prepared students for college studies.  Of those students entering KCTCS, 
nearly 40% were not prepared in the area of reading.  This study also found that underprepared 
students were twice as likely to drop out of college as students who were prepared.   The CPE 
definition of “underprepared” is given as students who score a 17 or less on the ACT (or 
equivalent entrance examination) in any area.  A complete breakdown of these statistics is 
found in Appendix A.

It should be noted that the Kentucky CPE has adopted a new entrance examination scale for 
students entering college based on their ACT scores.  Beginning in the fall of 2009, students will 
be required to make at least a 21 in reading on the ACT (or an equivalent examination score) to 
be eligible for entry level courses.  This increase in expectations of entering students reading 
abilities will have a far reaching effect on the developmental reading aspects at ACTC.  Based 
on the institutional statistics showing the number of students now required to take 
developmental reading, a large increase in the number of students enrolled in these courses 
starting with the fall 2009 semester is expected.  It will be a challenge for the college to meet 
those needs, but it will also give the college an opportunity to further prepare more students in 
their reading skills, and afford the college additional opportunities to enlighten individuals about 
the importance of solid reading skills in their academic and life endeavors.    

Further research of the Kentucky county service area of the college (FIVCO) indicated that over 
60% of graduating high school students were underprepared in at least one basic skills subject 
area.  (Kentucky CPE, 2006) 

Boyd Carter Lawrence Elliott Greenu
p

Lewis

% Underprepared in at least 
one subject area 

53.3 67.3 73.1 55.6 64.1 71.1 

Average ACT score 20.8 19.4 19.1 19.9 20.0 19.4 

*Based on ACT or equivalent scores by 2001 and 2002 high school graduates who entered a 
Kentucky postsecondary institution in fall 2002 

Institutional data revealed that students entering the college for the first time had low entrance 
examination scores in reading, with one-fourth or one-third of the students requiring 
developmental reading. This data also revealed that students enrolled in developmental reading 
courses were not completing those courses with an acceptable level of success.   
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Ter
m

First Time 
Credential
Seeking
Students

Who Took 
a Reading 
Placement

Test

First Time Credential 
Seeking Students 

Whose Test Scores 
Indicate Reading 

Remediation

First Time 
Credential Seeking 

Students Who 
Enrolled in the 

Appropriate
Reading Remedial 

Course in Fall 
Admit Term 

Student Success 
(Grade “C” or higher) 

Number % Number % Number % Fall
2004 387

128  33.07 72 56.25 45 62.5 

Fall
2005 508 139 27.36 80 57.55 41 51.25 

In the Exiting Student Survey, students were asked to rate how often they were engaged in 
reading during their academic tenure at ACTC.  Results are presented for the fall 2005 through 
spring 2007 semesters. 

Fall 2005 
Engaged in reading 

Response Count Percent

Frequently 51 69.90% 

Occasionally 14 19.20% 

Seldom 5 6.80% 

Never 3 4.10% 

No Response 0  

Spring 2006 
Engaged in reading 

Response Count Percent

Frequently 250 87.70% 

Occasionally 29 10.20% 

Seldom 5 1.80% 

Never 1 0.40% 

No Response 0  
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Fall 2006
Engaged in reading 

Response Count Percent

Frequently 135 90.00% 

Occasionally 12 8.00% 

Seldom 2 1.33% 

Never 1 0.67% 

No Response 0  

Spring 2007
Engaged in reading 

Response Count Percent

Frequently 252 91.64% 

Occasionally 21 7.64% 

Seldom 2 0.73% 

Never 0 0.00% 

No Response 0  

Survey results indicate that students spend a considerable amount of time engaged in reading 
during the course of their academic tenure at ACTC.  Because of the significantly high rating by 
the students, it demonstrates clearly that the student population at ACTC considers reading to 
be of a very high importance to their overall college experience.   

An Entering Student Survey is also conducted.  These surveys reveal the educational goals of 
students applying for admission to the college.  In the fall of 2005, over 90% of the students 
stated they planned on earning an educational credential and/or transferring to a four year 
university. 

Which statement below reflects YOUR CURRENT GOAL?

Response Count Percent

To take a few courses but NOT earn a Degree, Diploma, or 
Certificate 45 2.7% 

To complete an Associate Degree, Diploma, or Certificate 815 49.5% 

To complete an Associate Degree AND go on to earn a four-year 
Bachelor's Degree 

515 31.1% 

To take a few courses then TRANSFER to a University 176 10.7% 

I am uncertain about completing a Degree, Diploma, or Certificate 95 5.7% 

No Response 12  

The fall 2006 entering student survey showed a consistent number of students desiring a 
degree and/or transferring to a four year institution. 
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Which statement below reflects YOUR CURRENT GOAL?

Response Count Percent

To take a few courses but NOT earn a Degree, Diploma, or 
Certificate

56 4.4% 

To complete an Associate Degree, Diploma, or Certificate 558 43.8% 

To complete an Associate Degree AND go on to earn a four-year 
Bachelor's Degree 

409 32.1% 

To take a few courses then TRANSFER to a University 179 14.0% 

I am uncertain about completing a Degree, Diploma, or Certificate 66 5.2% 

No response 7  

A summary of institutional data reveals: 
�x A little over one-fourth to one-third of first time credential seeking students’ reading 

placement test results are below the minimum score requiring placement into 
developmental reading. 

�x For fall 2004 and fall 2005 semesters, college data reveals that students enrolled in 
developmental reading have a 50% to 60% success rate (grade “C” or better). 

�x Students revealed that they were engaged in reading activities during their courses over 
90% of the time. 

�x Ninety percent of students applying to ACTC desire an educational credential and/or 
wish to transfer to a four year university. 

These results reveal that enhancing the reading skills of our students is critical in assisting 
students in achieving their educational goals while they are at ACTC.  Students must be 
successful in reading to progress toward an associate degree and beyond.  One requirement for 
obtaining a degree from ACTC is that students must demonstrate their ability to read at the 
college level, either through an entrance examination score or by completing RDG030 (Reading 
for the College Classroom).  RDG030 is the last in the sequence of developmental reading 
courses, and is the gateway course for developmental reading students continuing into entry 
level college courses.  The results of state, local, and institutional data as well as the results of 
the faculty topic survey demonstrates that enhancing the reading skills of students is an 
appropriate topic for the college’s Quality Enhancement Plan. 

Analysis of the Plan 
The institutional statistical finding that nearly one-fourth to one-third of first time credential 
seeking students score below the established reading cut-scores points shows clearly that 
developmental reading at our college is an essential component of the overall success of 
students.  Also, institutional statistics showed that nearly 40% of the students enrolled in 
developmental reading were not progressing at an acceptable rate.  Based on this data, the 
college determined that an improvement in the delivery of instruction in the developmental 
reading courses was needed.   

Research by the college developmental reading faculty into the best practices for teaching 
developmental reading led them to evaluate the potential of an unconventional approach to 
helping students become excellent readers and to recommend its use at the college. This 
unconventional, yet research supported approach is Read Right™.  After careful consideration 
of the methods, costs and validity of Read Right™, along with the opinions of the professional 
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development courses attended by reading faculty previously described, the decision was made 
include that process in the developmental reading courses at ACTC. 

The decision to incorporate the Read Right™ principles into the developmental reading courses 
was a direct result of the statistical findings referred to above.  This innovative teaching style 
involves learning facilitators trained as tutors for the students and student self examination 
during their studies.  A description of the Read Right™ principles is provided later in this 
document.

Students enrolled in developmental reading courses, either by test placement or referral will 
enjoy the benefits of the Read Right™ theories of reading instruction.  Students will follow the 
guidelines of the Read Right™ program to enhance their reading skills to a minimum college 
level and beyond.

In order to measure the effectiveness of the QEP, several comparisons will be made.  It is 
recognized that this comparative study involves some retrospective data, but the decision to 
incorporate Read Right™ into all developmental reading courses was made to ensure that all 
students enrolled in developmental reading were given the same opportunities for improvement 
through the use of Read Right™.  This is in keeping with the philosophy of the college that all 
students be given equal opportunities for learning.  

1. Statistical analysis of the number of students enrolled in developmental reading courses 
over the past two years will be compared to the number of students enrolled in 
developmental reading courses beginning with the fall 2007 semester.  This will give the 
college the data needed to analyze the effectiveness of the increase in awareness of the 
importance of proper course placement and will bring to light additional improvements 
needed in the training and communication of the placement policy at ACTC. 

Term

First Time 
Credential
Seeking

Students Who 
Took a Reading 
Placement Test 

First Time Credential 
Seeking Students 

Whose Test Scores 
Indicate Reading 

Remediation

First Time Credential 
Seeking Students Who 

Enrolled in the 
Appropriate Reading 

Remedial Course 

Fall 2005 508 139 80 

Fall 2006 411 116 77 

Fall 2007 

Spring 2008 

Beginning with the fall 2007 semester, a list of students who are enrolled in 
developmental reading courses will be given to the QEP director.  The director will 
compile a data base so those students can be tracked throughout their academic career 
at ACTC. 

The expected results for this data are: 
�x An increase in the number of students enrolled in developmental reading due to 

proper course placement. 
�x An increase in awareness by students and advisors of the importance of proper 

developmental reading course placement. 
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2. A comparison of the performance in the developmental reading courses will be 
accomplished.  Statistics on performance for the past two years will be compared to the 
statistics regarding performance for students being taught with the Read Right™ system.  
This will also allow the college to compare student performance for those completing the 
Read Right™ project in any given semester with other students completing the Read 
Right™ project in any other semester.  Analysis of that data will reveal the positive 
and/or negative effect(s) of the teaching strategies that accompany the developmental 
reading courses.  Additionally, the college will compile statistics regarding the retention 
rate on a semester-by-semester basis. 

Term

# of students 
enrolled in a 
developmental  
reading course 

# of students 
completing 
developmental 
reading course 
with a “C” or 
better

% of students 
completing 
developmental 
reading course 
with a “C” or 
better

# of students 
enrolled in a 
developmental 
reading course 
but withdrew 

% of students 
enrolled in a 
developmental 
reading course 
but withdrew 

Fall
2005

     

Spring
2006

     

Fall
2006

     

Spring
2007

     

Fall
2007

     

Spring
2008

     

The expected results from this data are: 
�x An increase in the number of students completing a developmental reading 

course with a grade of “C” of better. 
�x An increase in the retention rate for students enrolled in a developmental reading 

course.

3. Student performance for those enrolled concurrently in RDG030 (Reading for the 
College Classroom) and PY110 (General Psychology) and/or GE101 (Strategies for 
Academic Success) will be compared to the students enrolled in PY110 and/orGE101 
that are not concurrently enrolled in RDG030.  Students enrolled in RDG030 will be 
given supplemental instruction in PY110 and/or GE101 to assist them in successfully 
completing that class.  A description of that process is found in the section concerning 
Goal #4 of the QEP.  This comparison will continue on a per semester basis. 
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Term

Total
number 

of
students 
enrolled 

in
PY110

Number of 
students 

enrolled in 
PY110 and 
RDG030 

concurrently 

Number of 
students 

completing 
PY110
with a 

grade of 
“C” or 
better

Number of 
students 

completing 
PY110/RDG030 

concurrently 
with a grade of 

“C” or better 

Percentage of 
students 

concurrently 
enrolled in 

RDG030/PY110 
successfully 

completing with 
a grade of “C” 

or better 

Number of 
students 

enrolled in 
PY110/

RDG030 
concurrently 

who
withdrew

Fall
2007

      

Spring
2008

      

Term

Total
number 

of
students 
enrolled 

in
GE101

Number of 
students 

enrolled in 
GE101 and 

RDG030 
concurrently 

Number of 
students 

completing 
GE101
with a 

grade of 
“C” or 
better

Number of 
students 

completing 
GE101

/RDG030 
concurrently 
with a grade 

of “C” or 
better

Percentage of 
students 

concurrently 
enrolled in 

RDG030/GE101 
successfully 

completing with 
a grade of “C” or 

better

Number of 
students 

enrolled in 
GE101/
RDG030 

concurrently 
who

withdrew

Fall
2007

      

Spring
2008

      

The expected results for this data are: 
�x The percentage of students who withdrew from PY110/GE101 concurrently 

enrolled in RDG030 will be the same or lower than students not concurrently 
enrolled.

�x The percentage of students successfully completing PY110 and/or GE101 
concurrently enrolled in RDG030 will be the same or better than students not 
concurrently enrolled. 

4. The success rate of students that have been through the Read Right™ program and are 
now enrolled in entry level courses will be compared with those students who did not 
have the Read Right™ program and are enrolled in entry level courses.   Selected entry 
level courses across disciplines will be utilized for this comparison and will be 
accomplished on a per semester basis.  Students must complete RDG030 before taking 
any entry level courses except PY110 and/or GE101, so this comparison can be made 
using students who have successfully completed RDG030 versus those who were not 
required to take RDG030 due to their placement scores.   This data will also be used to 
determine the percentage of students who completed RDG030 and subsequently 
enrolled in entry level courses.  
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Fall
2007

#
students 

who
comp. 

RDG030 
now

enrolled 

#
students 
without

RDG030 
now

enrolled 

% of 
students 

who
comp. 

RDG030 
and now 
enrolled 

# of 
students 

who comp 
RDG030 

successfully 
completing 

% of 
students 

who comp 
RDG030 

successfully 
completing 

Avg.
grade of 
students 

who
comp

RDG030 

Avg.
grade of 
students 
without

RDG030 

COM181        

COM252        

ENG101        

MT110        

Spring
2008

#
students 

who
comp

RDG030 
now

enrolled 

#
students 
without

RDG030 
now

enrolled 

% of 
students 

who comp 
RDG030 
and now 
enrolled 

# of 
students 

who
success. 
compRD

G030

% of 
students 

who
success. 

comp
RDG030 

Avg.
grade of 
students 

who comp 
RDG030 

Avg.
grade of 
students 
without

RDG030 

COM181        

COM252        

ENG101        

MT110        

The expected results for this data are: 
�x The percentage of students who successfully completed RDG030 and 

successfully completed one or more entry level courses will be the same or 
higher than those students who did not take RDG030. 

�x The average grade of students who successfully completed RDG030 and 
successfully completed one or more entry level courses will be the same or 
higher than those students who did not take RDG030. 

5. Students that successfully completed RDG030 and continue into college courses will be 
tracked throughout their academic tenure at ACTC.  As these students progress toward 
their educational goal, their grade point average, courses completed, courses in which 
they withdrew and courses in which they failed will be kept in the data base for those 
students.  Those students who have pursued a degree track and are near graduation will 
be required to take the CAAP examination.  This exit examination is required for degree 
seeking students at ACTC.  The QEP director and committee will obtain the results of 
the CAAP examination and will analyze the results for the students who had previously 
taken RDG030 as part of their required studies.  Their results will be compared to the 
students who take the CAAP examination but were not required to take RDG030.   
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Term

# students 
taking CAAP 

who
completed 
RDG030 

# students 
taking

CAAP that 
did not 

take 
RDG030 

Avg. reading 
score of 
students 

who
completed 
RDG030 

Avg.
reading 
score of 
students 

that did not 
take 

RDG030 

Avg. overall 
CAAP

score of 
students 

who
completed 
RDG030 

Avg.
overall
CAAP

score of 
students 
that did 
not take 
RDG030 

Fall 2008       

Spring
2009       

Expected results from this data are: 
�x Reading CAAP scores of students who completed RDG030 will be as good as or 

better than students who did not complete RDG030 as part of their graduation 
requirements.

�x Overall CAAP scores of students who completed RDG030 will be as good as or 
better than students who did not complete RDG030 as part of their graduation 
requirements.

III. Reading Enrichment and the QEP 

After discussions with the QEP committee and with the faculty, the college decided to expand its 
efforts to improve reading skills into other areas of the college community.  The goals of the 
QEP were developed with this idea in the forefront of the plan.  The goals of the QEP are linked 
to the overall mission and goals of the college. 

Incorporating Read Right™ into the QEP 
As noted earlier, in March 2006, faculty members from ACTC attended the National Read 
Right™ Conference in Irving, Texas. This conference was the initial exposure to Read Right™ 
theory and techniques.  All of the faculty members who attended agreed that this innovative 
technique in teaching reading would have a great benefit and impact on the students at ACTC.    

Read Right™ is a unique approach to teaching reading that enables students to quickly 
eliminate reading problems and improve language skills.  It integrates knowledge from brain 
research, learning theory, reading theory and language acquisition theory and has been shown 
to be successful in eliminating reading problems.   

The Read Right™ concept is based on the works of Jean Piaget.  Piaget hypothesized that 
infants are born with schemes operating at birth that he called "reflexes." In other animals, these 
reflexes control behavior throughout life. However, in human beings as the infant uses these 
reflexes to adapt to the environment, these reflexes are quickly replaced with constructed 
schemes. (Huitt, W., & Hummel, J. 2003). 

An excerpt from the Read Right™, “In order to read excellently, one must utilize a predictive 
strategy from one's own knowledge of the world to appropriately integrate information from pre-
existing knowledge of vocabulary, language structure, phonics, and cadence in order to answer 
the question: ‘What does the text say?’ If the brain is focused on any other goal, is not using a 
predictive strategy, and/or is not integrating an appropriate mix of information at any given 
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moment in the reading act, some degree of reading problem will be evidenced: the reading will 
not be smooth and fluent, comprehension will be poor, reading speed will be slow, and/or 
retention of information will be impaired.” (Read Right™ Methodology) 

A report issued by the National Reading Panel in 2000 (NRP, 2000) concluded that there are 
seven types of instruction methods that improve reading comprehension: 

�x Comprehension monitoring, where readers learn how to be aware of their 
understanding of the material;

�x Cooperative learning, where students learn reading strategies together;  
�x Use of graphic and semantic organizers (including story maps), where readers 

make  graphic representations of the material to assist comprehension;  
�x Question answering, where readers answer questions posed by the teacher and 

receive immediate feedback;  
�x Question generation, where readers ask themselves questions about various 

aspects of the story;  
�x Story structure, where students are taught to use the structure of the story as a 

means of helping them recall story content in order to answer questions about 
what they have read; 

�x Summarization, where readers are taught to integrate ideas and generalize from 
the text information. 

It was also found that, while utilizing one of these techniques alone could be useful in improving 
reading, they are most effective when used as a multiple strategy method.   

Read Right™ incorporates all of those teaching strategies through student self-assessment of 
their reading skills, tutor driven questions about reading passages, student driven questions 
about reading passages and student accountability to demonstrate that comprehension of 
reading passages has occurred.  Certified tutors of the Read Right™ methodology are trained to 
intervene with appropriate strategies and techniques as required to enable students to fully 
understand the text they are reading.  Those strategies include things such as summarization, 
identification of story structure and concept instruction when they display behaviors indicating 
that they do not understand the organization or meaning of the text being read. (Tadlock, 2005) 
Poor readers have constructed a neural network for reading that contains errors. These errors 
cause them to under-utilize a predictive strategy and/or to inappropriately integrate the pre-
existing knowledge necessary for reading. Poor readers are reading exactly the way their brains 
are directing them to read. To solve their problems, the incorrectly-built neural network for 
reading must be remodeled so the process of reading is guided appropriately. (Tadlock, 2005) 
The Read Right™ system of instruction sets the appropriate output expectation, provides all the 
necessary information the brain needs, and delivers timely and appropriate feedback to the 
student so that the guidance system is corrected to produce excellent reading all of the time. 

Read Right™ Training 
The first three weeks of training occurred during weeks 2, 3, and 4 of the fall 2006 semester.  At 
that time, the tutors were instructed on how to assess and start students in the Read Right™ 
method and how to implement the first two components of Read Right™, the Excellent Reading 
Component and the Independent Reading Component.  Week four of training occurred in 
October, when the tutors were instructed in implementing the Coached Reading Component. 
Week five of training occurred in November, when the Critical Reading Component was 
implemented.  Week six of training was held in January 2007.  The purpose of that week of 
training was to review all of the components to make sure that each tutor was following the 
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methodology correctly and to revise and correct any problems with the procedures so that the 
tutors were “on track” to receive certification during seventh week of training.  Week seven of 
training was the last week of April 2007, and by the end of the week all four Read Right tutors 
received certification. 

During year two of the Read Right™ implementation (2007-08), one of the tutors will receive 
training to become a “trainer,” and will then be qualified to train additional tutors in the Read 
Right™ project.  This training will be spread over five weeks during the 2007-2008 academic 
year.

In March 2007, all four Read Right tutors-in-training from ACTC attended the National Read 
Right™ Conference in Seattle, Washington.  At that conference, the tutors learned theory and 
techniques to support and enhance the Read Right™ concept.  The next phase of training will 
include training these tutors to become trainers.  This will increase the numbers of tutors 
available for Read Right™ at the college and will make us “self-sufficient” in terms of being able 
to train those interested in becoming Read Right™ tutors. 

During the initial training for the Read Right™ tutors, a sampling of students was taught reading 
using the Read Right™ methodology.  The results of the student performance during this 
training are shown in the table below. 

Fall 2006 

Name*
(withheld for privacy) 

TABE Reading 
Pre-Test

Grade Equiv. 

TABE Reading 
Post-test

Grade Equiv. 

Grade Equiv. 
Net Gain 

 10.3 11.8 +1.5 

 11.2 12.9 +1.7 

 11.3 8.5 -2.8 

 9.4 12.9 +3.5 

 8.6 10.9 +2.3 

 10.3 9.4 -.9 

 10.8 12.9 +2.1 

 9.0 10.5 +1.5 

 8.6 11.8 +3.2 

 9.0 10.9 +1.9 

 8.1 10.5 +2.4 

 8.6 9.4 +.8 

 9.4 10.5 +1.1 

 10.8 12.9 +2.1 

 6.2 8.2 +2.0 

 9.4 10.5 +1.1 

 11.3 9.4 -1.9 

 10.3 10.5 +.2 

 6.8 12.9 +6.1 

 7.7 9.4 +1.7 
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Name*
(withheld for privacy) 

TABE Reading 
Pre-Test

Grade Equiv. 

TABE Reading 
Post-test

Grade Equiv. 

Grade Equiv. 
Net Gain 

 9.0 10.9 +1.9 

 12.9 10.8 -2.1 

 8.6 10.5 +1.9 

 10.7 10.9 +.2 

 9.4 12.9 +3.5 

 4.5 12.9 +8.2 

 10.3 12.9 +2.6 

 5.8 8.5 +2.7 

 12.9 12.9 0 

 11.3 12.9 +1.6 

 7.7 10.9 +3.2 

 11.3 9.0 -2.3 

 9.0 10.9 +1.9 

 7.7 10.9 +3.2 

 12.9 11.8 -1.1 

 7.7 12.9 +5.2 

 9.0 10.9 +1.9 

 4.9 5.9 +1.0 

 10.8 12.9 +2.1 

 6.0 6.2 +.2 

 9.0 12.9 +3.9 

 6.4 8.5 +2.1 

 8.1 8.0 -.1 

Averages 9.14 10.80 +1.66 

�x Number of students who completed the reading course  43 
�x Number of students who gained 4 years or more in grade 

equivalent
 3 

�x Number of students who gained 3.0 – 3.9 years  6 
�x Number of students who gained 2.0 -2.9 years  9 
�x Number of students who gained 1.0 – 1.9 years  13 
�x Number of students who gained 0.1-0.9 years  4 
�x Number of students who made no gain  8 
�x Number of students who scored 12.9 (college level reading)  13 
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Spring 2007 

Name*
(withheld for privacy) 

TABE Reading 
Pre-Test

Grade Equiv. 

TABE Reading 
Post-test

Grade Equiv. 

Grade
Equiv. Net 

Gain

 7.6 9.0 +1.4 

 7.2 7.4 +.2 

 10.9 12.9 +2 

 6.6 10.8 +4.2 

 5.9 10.8 +4.9 

 11.8 12.9 +1.1 

 8.0 11.3 +3.3 

 8.5 10.3 +1.8 

 8.0 12.9 +4.9 

 9.4 12.9 +3.5 

 8.5 6.2 -2.3 

 9.4 10.3 +.9 

 9.4 12.9 +3.5 

 8.5 9.4 +.9 

 10.9 12.9 +2 

 10.9 12.9 +2 

 10.9 9.0 -1.9 

 8.0 7.7 -.3 

 7.6 10.3 +2.7 

 9.4 12.9 +3.5 

 10.5 12.9 +2.4 

 9.4 12.9 +3.5 

Averages 8.97 10.98 +2.01 

�x Number of students who completed the reading course  22 
�x Number of students who gained 4 years or more in grade 

equivalent
 3 

�x Number of students who gained 3.0 – 3.9 years  5 
�x Number of students who gained 2.0 -2.9 years  5 
�x Number of students who gained 1.0 – 1.9 years  3 
�x Number of students who gained 0.1-0.9 years 3
�x Number of students who made no gain 3
�x Number of students who scored 12.9 (college level reading) 10

A survey of those students was also completed at the end of the reading course.  The survey 
questions and summary of the results are shown in the table below. 
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1 2 3 4 5

Survey Questions No
Somewhat

Better
Much 
Better

Do you feel you are a better reader as a result 
of being in READ RIGHT ™? 0 0 3 8 27 

Has improved reading improved your attitude 
towards school? 

3 1 4 9 20 

Do you do better in other classes as a result of 
the improvement in reading that you have made 
in READ RIGHT ™? 

0 2 2 11 20 

Do you feel better about yourself since your 
reading has improved? 

0 1 1 8 28 

Would you recommend READ RIGHT ™ to 
someone else who needs help in reading? 

0 0 2 3 32 

The results of the student’s performance on the post-course assessment examination indicate 
that a large number of students who completed the reading course had significant gains in their 
ability to read and comprehend.  In addition, the student surveys indicate the overall satisfaction 
of students who completed the reading course with the Read Right™ system of instruction.   

Goals, Assessments and Implementation Strategies 
Several areas of concern regarding reading skills and student success were discussed in 
committee meetings.  Among those issues were placement and enrolment of students into the 
appropriate developmental reading course, providing reading enrichment opportunities to 
interested parties and ensuring that graduates of ACTC read at the college level.  While these 
issues are certainly not new for the QEP, it was felt that improvement in these and other areas 
was necessary for the overall success of the plan.  Learner outcomes, goals and assessment 
modes were developed to provide ACTC students with a high quality educational experience.  A 
plan has been developed to ensure adequate means of communicating to students the 
opportunities available for improving their reading skills.  Each of the goals of the QEP has 
implementation steps included. In addition, methods of continual monitoring of the progress of 
the QEP for the future are also included in the plan. 

While the focus of the QEP is not directly related to student retention, the college believes that 
there will be an increase in student retention in the developmental reading courses due to the 
strategies for improved reading implemented as part of the QEP.  This should eventually be 
reflected by an increase in student retention throughout the college.  A study published by ACT 
(Habley and McClanahan, 2004) revealed that the greatest contributors to student retention are: 

�x Academic advising including advising interventions; 
�x Learning support with required developmental studies; 
�x Assessment including mandated course placement testing. 
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The QEP addresses all three of the issues listed above.  By improving these areas, ACTC 
believes that a benefit to improving student reading skills will be an increase in the number of 
students who are successful in their chosen academic study.   

Each of the goals of the QEP are linked to the goals and strategic plan of ACTC.  These goals 
were developed to ensure that the assessment, analysis and improvements of the plan would 
become a part of the overall college assessment strategy.  Taken individually, each goal has its 
own specific objective in fulfilling the purpose of the QEP.  When combined, the goals of the 
QEP address each of the issues impacting the student’s abilities to read at a college level and 
provide them the opportunity to enhance their reading skills and enjoyment of reading.  ACTC 
strongly believes this will, in turn, lead to a better appreciation of reading and demonstrate to the 
students the life enriching benefits of being able to read and comprehend at a high level. 

Goal #1 
Assess students’ reading skills to ensure that stud ents are properly advised and 
placed into the appropriate developmental course us ing one or more of the 
following placement examinations:  ACT, COMPASS or ASSET. 
ACTC has adopted the Mandatory Assessment and Placement Policy written by the 
Kentucky Council on Post-Secondary Education.  This policy states that all students who 
test below the cut off scores for enrolling in entry level courses must be placed in the 
appropriate developmental class or classes.  While ACTC has been utilizing placement 
scores as a means for proper enrollment of students, it has been noted that 
improvement in this area is needed.  The QEP committee felt improving this area of 
concern should be a goal of the plan.  Without proper course placement, students 
needing assistance in reading may not get the help they require for success. 

An excerpt of the Mandatory Assessment and Placement Policy of KCTCS with required 
examination scores in regard to reading is found below. 

Kentucky Community and Technical College System Student 
Assessment and Placement Policy 

Students enrolling in KCTCS colleges for the purpose of earning credit 
applicable toward an educational credential (certificate, diploma, and 
associate degree) must demonstrate through the submission of scores 
on specified assessment instruments that they possess the minimum 
academic skills essential for success. Students who do not demonstrate 
these academic skills must remedy the identified skill deficiencies prior 
to enrolling in entry-level courses for which those skills are essential. 

Students who do not intend to seek an educational credential (non-
degree) are exempt from taking the assessment instrument. However, 
all students must meet individual course pre-requisites such as those 
for entry-level English, Reading and Mathematics courses. 

This assessment and placement policy specifically applies to: 
�x Degree-seeking students who will enroll in a KCTCS college for 

the first time in fall 2001 or later. Students who intend to transfer 
to a university are defined as degree seeking. 

�x Students who are undecided about their choice of program. 
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�x Transfer students who have not demonstrated academic skills 
appropriate for the educational credential they seek, either 
through assessment results or successful completion of relevant 
entry level courses. 

�x Students who change their status from non-credential seeking to 
credential-seeking and who have not demonstrated the 
academic skills appropriate for the educational credential they 
seek.

�x Students in certificate and diploma programs who will enroll in a 
KCTCS college for the first time in fall 2001 or later 

4.13.1 General Provisions 
Assessment instruments from ACT, Inc. are the preferred assessment 
instruments. However, SAT scores will be accepted in lieu of ACT 
scores. SAT scores cannot be used to determine placement in 
developmental courses. Minimum admission scores in reading, English, 
and mathematics are included in each placement chart to indicate the 
level of academic skills required for placement in KCTCS courses and 
programs.

Students with disabilities may request accommodation consistent with 
the provisions of Section 504 of the Rehabilitation Act of 1973 and the 
Americans with Disabilities Act of 1990.  

Students who are undecided about their choice of program may be 
eligible for financial aid programs. Students who do not intend to seek a 
credential (non-degree) are not eligible for financial aid. 

4.13.1.1 Associate Degree-Seeking Students 
For students seeking any associate degree, a minimum score of 18 on 
the ACT in reading, mathematics, and English qualifies the student to 
enroll in the appropriate entry-level course in the discipline. For students 
who do not submit ACT scores or whose ACT scores are below the 
minimum for placement into entry-level courses, refer to the 
mathematics, reading, and English charts for the relevant COMPASS or 
ASSET score and associated course placement. Students whose 
COMPASS or ASSET scores are below the level for placement in 
developmental courses will be referred to adult basic education 
services. 

Reading Assessment and Course Placement 

COMPASS ASSET ELIGIBLE
COURSE

81-100 42-55 Entry Level 
Courses

70-80 38-41 RDG030 

51-69 34-37 020RDG 

44-50 23-33 010RDG 
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To ensure that students have been placed in the appropriate reading courses, a simple 
form will be used for students requiring developmental reading courses.  This form will 
be completed by the advisor who enrolls a student into a developmental reading course.  
These forms will be delivered to the QEP director who will have the responsibility of 
cross-checking the numbers of enrolled students having placement examination scores 
requiring developmental reading with the actual numbers of students enrolled in those 
courses.  Discrepancies in these findings will require the QEP director to follow-up as to 
the reasons for improper enrollments and to recommend corrective measures as 
necessary.   

Correct student placement will be the indicator that this goal is succeeding.  The target is 
100% of students testing below the established entry level scores will be properly 
enrolled in a developmental reading course.  Approximately 150 students per year enroll 
in developmental reading courses at ACTC. 

Training of advisors to improve the utilization of the placement policy will be conducted 
at least two times per year before peak registration periods begin.  The training will 
include a review of the placement policy, discussions concerning any changes in the 
placement policy and statistical presentation of the success of the plan, when available. 

Learner outcomes of this goal are: 
�x An appreciation of the crucial role of reading skills in academic success. 
�x An understanding of the ACTC placement policy. 

These outcomes will be assessed in the following manner: 
�x Surveys of students enrolled in developmental reading courses that 

includes questions regarding their perception of developmental reading, 
opinion of the placement policy and their opinion of the accuracy and 
efficiency of the placement system. 

�x Advisor questionnaire that addresses the areas of accuracy and 
efficiency, adequacy of the system and reliability of the system.  

Assessments will be conducted by the QEP director each semester.  Following analysis 
of the results of the assessments, the QEP director and monitoring committee will 
recommend needed changes. 

The implementation steps for this goal are summarized in the table below. 
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Implementation Steps Responsible Timeline

Training of Master 
Advisors and other 
faculty advisors 

Master Advising 
Center/

QEP Director 

Prior to each 
registration period 

ACT score of 17 or lower 
in reading will take the 
COMPASS placement 
test before meeting with 
a Master Advisor. 

Admissions 
Department 

Prior to enrollment 

COMPASS score 44-50, 
enroll in 010RDG 

Faculty Advisors Prior to enrollment 

COMPASS score is 51-
69, enroll in 020RDG 
and no college level 
classes except GE101, 
Strategies for Academic 
Success.

Faculty Advisors Prior to enrollment 

COMPASS score is 70-
80, enroll in RDG030 
and either GE101 or a 
specified section of 
PY110.

Faculty Advisors Prior to enrollment 

Goal #2 
Create a referral process for students who have not  placed in a developmental 
reading class via a placement examination, but who need reading assistance.  
Students can either be self-identified or referred by a faculty member, counselor 
or advisor for reading assistance.

The QEP committee envisioned a reading improvement plan that would encompass a 
broad array of students and their particular reading skills needs.  Improvement in reading 
skills enriches the lives of individuals and is a major contributing factor for student 
success in college.  Students who placed in entry level courses by a slim margin and 
students who desire to increase their reading level regardless of how they tested 
deserve the opportunity for reading enhancement sessions provide by the college.  This 
goal attempts to reach those students and assist them in more fully developing their 
reading skills.

Students from ACTC come from a broad socioeconomic background and have had 
varied educational experience in high school.  Identifying those students who have 
reading deficiencies can be difficult.  Students may have tested into college entry level 
courses yet they experience difficulties in comprehension.  Previously, the college had 
no mechanism in place to reach these students and their reading difficulties continued 
throughout their college career and carried into the work place.  In accomplishing goal 
two of the QEP, ACTC will be able to better identify students who need or desire help in 
improving their reading.  This is a valuable part of the QEP and will result in an 
increased number of students who read and comprehend better. 
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A form will be developed to identify students who wish to self-refer themselves for 
reading skills enhancement sessions or by faculty members who feel a student will 
benefit from augmentation of their reading skills.  This form will be presented to students 
during registration periods and on the first day of classes.  Prior to the registration 
period, faculty will be trained on the use of the form and given information pertinent to 
referring students from their courses.  Self-referral and faculty-referral forms will be given 
to the QEP director who will meet with the reading instructors to determine a plan for the 
referred students based on their individual needs.  The referred student will then be 
contacted regarding their reading sessions and a schedule be developed.  The reading 
instructors will work with each student to provide the best teaching assistance possible 
in a timely and efficient manner.  Some referred students will need more reading 
enhancement sessions than others, so the individual plan is vital for success.   

In addition to a referral form, a survey will be used to determine if a student perceives 
that he or she has a reading deficiency.  The survey questions are listed below: 

Questionnaire for referral of students for reading enhancement sessions 

1. Do you enjoy reading for pleasure? Yes No 

2. Do you avoid reading? Yes No 

3. Do you hate reading? Yes No 

4. Do you have difficulty remembering what you read? Yes No 

5. Do you become mixed up about what you read? Yes No 

6. Are you having difficulty in the courses where reading is 

required?
Yes No 

7. Do you read ONLY when you are made to read? Yes No 

8. Would you like to enhance your reading/comprehension 

abilities? 
Yes No 

9. Do you rarely read or read as little as possible? Yes No 

10. Do you believe reading is important to function in the world? Yes No 

If you answered ‘yes’ to 3 or more of these questions and ‘no’ to #1 you may benefit 
from our reading enhancement program.  See our brochure and contact Ms. Barbara 
Nichols for information how to increase your reading levels and improve comprehension 
of material that you read.  Travel the world of the mind and travel the world through a 
good book.  Information opens up the whole world to you and opens many doors! 

The college believes it is very important to have a process of self-referral for students in 
place.  The above survey is a self-assessment and hopefully will enlighten students 
about their own reading skills.   

The number of both self-referrals and faculty-referrals will be used as the indicator of 
success.  Since this is the first time a referral network for reading enhancement has 
been utilized by the college, a baseline number of students utilizing this service will have 
to be established during the first year of the plan.  The target for the first year of the plan 
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is 20 students per semester referred to the reading enhancement program.  After that 
point, the numbers of referred students will be compared to the previous year’s numbers.
This comparison will continue yearly to give statistical information regarding the success 
of this goal.  

Learner outcomes associated with this goal are: 
�x Demonstrate an appreciation of the importance of reading skills in 

everyday life. 
�x Demonstrate their perception of themselves as readers. 
�x Demonstrate knowledge of the student referral process. 

These outcomes will be assessed in the following manner: 
�x Pre-reading enhancement session self-assessment surveys to gauge the 

student’s own perception of their reading abilities. 
�x Post-reading enhancement session self-assessment surveys to see the 

differences in student perception of their reading abilities. 
�x Faculty and advisor surveys concerning the student referral process. 

If referred students enroll in a developmental reading course to improve their reading 
skills, they will also be assessed in accordance with the learner outcomes associated 
with RDG030. (See Goal #6) 

Assessments will be conducted each semester.  The results of the assessments will be 
analyzed by the QEP director and monitoring committee and any improvements required 
due to the assessment results will be recommended by the QEP monitoring committee. 

The implementation steps for this goal are summarized in the table below. 

Implementation Steps Responsible Timeline

Education of faculty and 
staff on referral process 

QEP Director/Committee August 2007 

Create a reading referral 
form

QEP Committee August 2007 

Create an informative 
brochure and distribute 
to students 

Media and Public 
Relations July 2007 

Survey students in 
classes  

Faculty August  2007 

Develop a process of 
tracking
surveys/students

QEP Director/ 
Committee August  2007 

Advertisement through 
posters, signs, brochure, 
email

QEP Director/ 
PR Unit On going 
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Goal #3 
Provide instruction for faculty so that they can in clude basic reading improvement 
concepts in their classes 
As demonstrated by the student surveys and the faculty vote on the topic selection of the 
QEP, it is apparent that students and faculty feel reading is a major component of the 
educational process.  Being able to read and comprehend is the backbone of nearly 
every course a student will take during their academic career.  In order to provide the 
best possible instruction for students who struggle with reading, it is important that 
faculty at ACTC are aware of the different reading strategies that can be employed in 
their courses to better prepare the students in their reading skills.  While it is realized 
that not all faculty are reading teachers, linking reading with concepts taught in other 
courses is an excellent opportunity for faculty to expose the students to a better 
understanding of why reading is such an important part of their academic challenges and 
can enrich the lives of those who can read at a higher level than at present.   

In order to serve as many students as possible, the college needs to have a large 
majority of our faculty involved in the overall reading enhancement initiative.  To 
accomplish that goal, faculty must be educated in the concepts and techniques related 
to reading enhancement.   

Professional development opportunities will be presented to the faculty on a regular 
basis.  This will include instruction in basic reading improvement techniques that can be 
incorporated into their class.  These professional development opportunities will be 
provided in several ways: 

�x Presentations on reading enhancement techniques at the annual ACTC 
Teaching/Learning Conference.   

�x Offering reading improvement strategies as part of Life Long Learning. 
�x Offering reading improvement strategies through the Student Services 

programs.

The information on the process of student advising and enrollment, details of the Read 
Right™ project and how faculty can get involved will be presented at the annual all-
college meeting before the beginning of the fall semesters.  This will provide a starting 
point for faculty involvement in the reading enhancement program.  

The faculty will begin the process of introducing the concept of enhancing reading skills 
to their students by delivering the information about the reading enhancement program 
as a part of their course introduction on the first day of class.   

Learner outcomes for this goal are: 
�x Develop reading enhancement strategies for non-reading courses 
�x Demonstrate an understanding of the Read Right™ methodology and 

how it applies to enhanced reading levels 

Assessment for this goal will be accomplished by the following methods: 
�x Participants in the professional development activities will evaluate the 

sessions as to content and appropriateness. 
�x Faculty will complete surveys that will ask how they have incorporated 

basic reading strategies into their courses, how the students responded to 
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their initiative and what they feel can be done to improve the overall 
process.

These surveys will be evaluated by the QEP director and committee and any 
recommendations for improvement will be noted. 

Measurement of these assessments will include the number of participating faculty in 
each of the professional development sessions, the number of faculty that incorporate 
reading enhancement strategies in their courses and the results of the surveys.  These 
will be accomplished on a per semester basis and comparisons between the semesters 
will be analyzed. 

The implementation steps for this goal are summarized in the table below. 

Implementation Steps Responsible Timeline

Offer reading instruction 
strategies at  
Teaching/Learning 
Conference

TLC coordinators October 2007 

Offer reading instruction 
strategies through Life 
Long Learning 

Life Long Learning Unit January 2008 

Offer reading instruction 
strategies through 
Student Services 
programs

Student Support 
Services January 2008 

Offer reading instruction 
strategies through 
Faculty/Staff Professional 
Development 

Faculty / Staff January 2008 

Goal #4 
Develop a laboratory course or supplemental instruc tion (SI) to accompany the 
college level courses that students are permitted t o take along with RDG030 
(Reading for the College Classroom).  College level  courses are GE101 (Strategies 
for Academic Success) or PY110 (General Psychology) . 
In accordance with the mandatory assessment and placement policy, students who are 
enrolled in RDG030 are permitted to accompany that course with a college entry level 
course, specifically GE101 or PY110.  As discussed earlier in this document, retention in 
developmental reading courses is low.  It is imperative that students who wish to seek a 
degree from ACTC read at or above the college level.  Students will also be expected to 
successfully complete many courses that require large amounts of reading as part of 
their degree requirements.  The college believes that allowing students to take at least 
one college entry level course to accompany RDG030 gives the student the feeling that 
they are truly progressing in college and are not held back by their developmental 
reading course.  This increase in the student’s self-esteem about their reading skills will 
lead to a higher number of students who complete RDG030 and continue on in their 
college studies.  By assisting these students in one of their entry level college courses, 
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ACTC hopes to plant the seed for the student to progress toward more advanced college 
courses.

This assistance will take place in the form of supplemental instruction.  Students enrolled 
in RDG030 and specific sections GE101/PY110 will be provided supplemental 
instruction for the college entry level courses.  Two student supplemental instruction 
leaders will be identified for each course.  Faculty from the humanities division and 
student services will select students they feel are well-qualified to give tutorial 
assistance.  The supplemental instruction leaders will then tutor and assist their peers in 
successfully completing PY110 or GE101.  The students will also be completing 
RDG030, so they will have entry level college credit at the completion of their 
developmental reading course.  The college strongly believes this will be a jump start to 
more students completing the developmental reading sequence and motivate them 
further to continue taking college courses.   

One section of PY110 will be made available for students also enrolled in RDG030.  By 
making a specific section as the selected course, students in that course will be provided 
with supplemental instruction on a weekly basis by the student leaders.  The student 
leaders will be instructed in tutoring concepts to ensure an efficient and effective method 
of delivering supplemental instruction to students in need.  The student leaders will 
attend the same PY110 course as their peers so they will fully understand where the 
students are in relation to the course sequence.    

For the GE101 course, the same process of selecting student leaders will be followed.  
All sections of GE101 will be eligible for students enrolled in RDG030 concurrently.  The 
curriculum for GE101 is the same for all sections, but the sequence of events in the 
courses has not been aligned in the past.  This alignment of course sequence with each 
instructor for GE101 will be accomplished through the joint efforts of the GE101 
instructors.  This will allow for a smoother flow of teaching and tutoring for the 
supplemental instruction student leaders. 

Throughout the semester, the student supplemental instruction leaders will meet on a 
weekly basis with the supplemental instruction coordinator to discuss various topics such 
as tutoring techniques, attendance by the students, progress in their selected college 
entry level courses and planning for the remainder of the semester.   

Students enrolled concurrently in RDG030 and PY110 and/or GE101 will be assessed 
on their performance in PY110 and/or GE101 as all other non-developmental reading 
students.  Their performance in RDG030 will be assessed using the learner outcomes 
discussed in Goal #6.  However, the performance by those students in those selected 
college entry level courses will be used as one basis for assessing the success of this 
goal.  It is believed that students concurrently enrolled in PY110 and/or GE101 with 
RDG030 should perform overall as well as students not enrolled in RDG030 due to the 
additional supplemental instruction given to those students.  At the completion of each 
semester, the grades in PY110 and GE101 for students in the developmental reading 
track will be compared to the students not in developmental reading.  In addition, the 
retention rate in those courses is expected to increase due to the improved success of 
students.  This retention rate will be monitored by the QEP director and compared to 
previous year’s retention rates for concurrently enrolled students.   
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Learner outcomes associated with this goal are: 
�x Demonstrate the link between enhanced reading skills and success in 

college courses. 
�x Demonstrate the importance of class attendance in regard to success in 

college courses. 

Assessment measures for this goal are: 
�x Student’s grades in PY110 and/or GE101 compared to non-

developmental reading students. 
�x Attendance rate to the supplemental instruction sessions. 
�x Survey of student satisfaction regarding the overall process. 
�x Student evaluation of instruction. 
�x Number of students enrolling in college entry level courses for the next 

term.
�x A grade of “C” or better in PY110 and/or GE101 
�x Eighty percent or better attendance at the supplemental instruction 

sessions. 
�x Eighty percent or better positive responses on the student satisfaction 

survey. 

A summary of the implementation steps involved for this goal are in the table below. 

Implementation Steps Responsible Timeline

Align course sequence of 
instruction for  GE 101 
sections

GE101 Instructors October 2007 

Identify two student SI 
leaders for PY 110 and 
two student SI leaders for 
GE 101 

PY110 Instructors 
GE 101 instructors October 2007 

Train the student leaders. 
RDG030 Instructors 
PY110 Instructors 
GE 101 Instructors 

November/ 
December 2007 

Include attendance at 
weekly Supplemental 
Instruction (SI) sessions 
as a requirement in the 
RDG 30 syllabus. 

RDG030 Instructors January 2008 

Each SI leader will attend 
the PY 110 or GE 101 
class.

RDG030 Instructors 
PY110 Instructors 
GE 101 Instructors 

Spring semester 
2008

Each SI leader will offer 
three SI sessions per 
week at various days and 
times (matching the 
leader’s schedule). 

RDG030 Instructors 
PY110 Instructors 
GE 101 Instructors 

Spring semester 
2008
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Implementation Steps Responsible Timeline

Each SI leader will meet 
weekly with SI 
supervisor/coordinator to 
plan sessions, report 
attendance, and discuss 
progress

RDG030 Instructors 
PY110 Instructors 
GE 101 Instructors 

Spring semester 
2008

Conduct Student 
Satisfaction Survey QEP Director April 2008 

Goal #5  Develop reading enrichment opportunities f or faculty, staff, and students. 
In discussions with the QEP committee and the faculty, it was determined  that the plan 
for reading improvement needed to include an avenue to foster reading and give 
interested individuals expanded opportunities for reading within the college.  ACTC 
believes that in order to improve the reading skills of students who previously have had 
little to no exposure to the pleasures of reading, the college must include in our plan 
different ways to increase the amount of reading that occurs on a daily basis for the 
students.  ACTC would be remiss if we offered a chance for students to improve their 
reading skills and levels of comprehension but offered them no means to continue on 
that track.  To ensure that as many students as possible are reached and given an 
insight to the numerous opportunities they have to further increase the breadth and 
depth of their reading skills, the college will offer several different venues of interest that 
will enhance their abilities.  These expanded offerings will also serve to bolster the 
interest in reading to everyone at the college.   

During the training sessions conducted in regard to the Read Right™ tutors, selected 
students were asked to participate in the project.  During those sessions, the tutors 
worked on perfecting their tutoring skills and the students enjoyed the benefits of the 
Read Right™ project in enhancing their reading levels.  One issue that came to light for 
many of these students was the observation that, not only did they have low reading 
skills, they also had a low knowledge of literature, geography, history and other subjects 
that would require more extensive reading.  As stated by Paulson (2006) “encouraging 
self-selected reading for enjoyment by college developmental students is the key to 
generating both academic success and a love of reading.” 

This led the tutors to believe that students in the Read Right™ project, as well as those 
who complete the reading courses, needed additional opportunities for reading outside 
the scope of completing the developmental reading courses.  This also led to the ideas 
that students at the college needed to be exposed to more reading enrichment 
opportunities so they could increase their knowledge base.  In response to these issues, 
the plan for increasing reading opportunities was developed.  Activities of this portion of 
the plan are detailed below: 

Reading Promotion & Library Marketing  
The library at ACTC has always been a focus of the college.  Over the years, 
many different exhibits, book promotions and various writers have been 
highlighted to increase the awareness of all the things the library can offer to our 
students, faculty and staff.  In keeping with this history, ACTC will further promote 
and market the library’s popular fiction and non-fiction collections through 
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acquisitions, displays, announcements, and the reader’s advisory service. Some 
of the examples of public relations and marketing that will be used to emphasize 
the importance of reading as it applies to success in college as well as enriching 
lives include:  

�x Posting of the New York Times and other recognized bestseller lists in 
the library and the library website. 

�x Increased use of the library’s online newsletter and blog for 
announcement of reading-related events and new library acquisitions. 

�x Thematic book displays in the gallery area. 

These marketing items are intended to increase awareness of the library’s vast 
wealth of information it contains and to increase the number of individuals taking 
advantage of these opportunities. 

Book Clubs & Discussions
During each semester, the library will organize, coordinate, and conduct monthly 
book discussions and book talks that involve students and employees, as well as 
existing on-campus book clubs.  By increasing the scope of the book club 
discussions, it is hoped that more students will become involved in these 
endeavors.  Individuals participating in these clubs will find that peer discussions 
widen their outlook on reading and they will begin to see reading as an avenue 
for life enrichment and not just something they need to do to succeed in a 
particular course or courses.  The library staff will develop schedules for the book 
discussions, enlist faculty presenters and facilitators, and develop common 
discussion and talk formats.  In addition, book clubs can be linked to course 
subject matter as appropriate.  

Technology Incorporation & Applications  
This entails utilizing existing web-based social networking technology e.g. My 
Space, Second Life, or blogs to encourage formation of online reading clubs or 
discussion groups among the “Millennial” and older generations, either within 
college courses or outside of ACTC.  This venue would create an opportunity for 
higher student participation, especially those who have difficulties in time 
availability due to work schedules, class schedules, etc. 

“Free Reads” 
Organize book giveaways and other distributions of free reading resources to 
students on a periodic basis.  These giveaways would include library 
withdrawals, faculty book donations, donated paperback books, newspaper 
subscriptions, and large giveaway events such as the Appalachian Christian 
Project.

Author Appearances & Book Talks  
This includes expansion of the current library and CDSA Office programs of 
annual author book readings and signings to include more fiction writers and 
regional authors. 

Faculty Colloquiums on Reading Pedagogy  
This initiative includes hosting twice yearly colloquiums for ACTC faculty/staff or 
guest scholars to deliver addresses on the subjects of reading and pedagogy or 
present précis of recent journal articles on the same subject.  One area this will 
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be incorporated is in the program for the annual Teaching/Learning Conference 
hosted by ACTC and other employee in-service dates during the year. 

Building a Community of Readers  
Develop collaborative opportunities within the larger community to plan, support 
and organize reading promotional events such as “The Big Read” or “One 
Community, One Book” projects.  

All of these ideas are intended to increase the amount in which individuals read. In a 
study by Jeanne Henry (1995), evidence was shown that reading for pleasure not only 
increased the reading skills of students but also increased the level of enjoyment of 
reading.  Henry (1995) had her students read their choice of fiction throughout the 
semester and write literary letters to each other and to the instructor about the books 
they were reading. The results of that study showed the students made gains in their 
reading abilities and, concurrently, an increase in their desire to read.  There was an 
overall gain of 3.6 grade levels during the course measure by the Nelson-Denny reading 
assessment.  As with most things, more exposure to reading will lead to an increase in 
reading.  This serves to not only improve reading and comprehension skills but to also 
increase the awareness of the events in the world we live in.  This initiative directly 
addresses the issue of life enrichment through an increase in reading.   

The learner outcomes associated with this goal are: 
�x Demonstrate an appreciation of the importance of reading skills in 

everyday life. 
�x Understand the basic library functions and resources 

To measure the success of this goal, assessments will be completed in the following 
manner:

�x The number of reading enrichment opportunities presented by the college 
�x The number of participants in each of those opportunities 
�x Participant satisfaction surveys in regard to the appropriateness and 

usefulness of the enrichment opportunities  
�x Library user satisfaction survey 
�x An increase in the number of reading enrichment opportunities offered 

each year by 20%. 
�x An increase in the number of participants in the reading enrichment 

opportunities by 15% each year. 
�x At least 70 percent of respondents on both the participation survey and 

library user satisfaction surveys will respond that they are “satisfied” or 
“very satisfied” with the reading enrichment opportunities offered, 
particularly in terms of quality, reading proficiency gains, and general 
knowledge of, or familiarity with genres of literature acquired from 
participation in those opportunities. 

A summary of the implementation steps involved for this goal are in the table below: 
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Implementation Steps Responsible Timeline

Reading promotion and 
library marketing 

Library Services Team 
members 

Fall 2008 

Book clubs and 
discussions

Humanities Division & 
Library Liaisons 

Fall 2008 

Technology
incorporation  

IT Committee 
Instructional Librarian 

Fall 2009 

Free reads 

Student Activities 
Committee

ACTC chapter, Phi 
Theta Kappa 

Fall 2007 

Author appearances and 
book talks 

Library RS Committee 
Professional

Development Committee 
Student Success 

Committee

Fall 2008 

Faculty colloquiums on 
reading pedagogy  

Academic Dean & 
Academic Support Unit 

Spring 2008 

Goal #6 
Ensure that graduates of the college are reading at  the college level.

Potential graduates of ACTC are required to read at college level before a degree is 
awarded to them.  Evidence of attainment of that skill can be demonstrated in one of two 
ways:

1. Scoring an 18 or above on the ACT examination, an 81 or above on the 
COMPASS examination, 42 or above on the ASSET or 12.9 or above on 
the TABE examination. 

2. Successful completion of RDG030 with a “C” or better. 

Below are the current entry level scores for course placement using the COMPASS and 
ASSET examinations. 

Reading Assessment and Course Placement 

COMPASS ASSET Eligible Course 

81-100 42-55 Entry Level Courses 

70-80 38-41 RDG030 

51-69 34-37 RDG020 

44-50 23-33 RDG010 

Note:  RDG010 is “Introduction to College Reading” and RDG020 is “Improved College 
Reading.”
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Learner outcomes for both RDG010 and RDG020 must be met before the student can 
proceed to RDG030, the final course in developmental reading sequence.  These 
outcomes include: 

�x Improved reading efficiency by recognizing different rates and purposes 
for reading. 

�x Improved comprehension of higher level reading passages by recognizing 
relationships between sentences in a passage and between passages. 

�x Improved comprehension by identifying contradictory or contrasting 
statements

�x Improved comprehension by making predictions and drawing conclusions 
from reading passages. 

�x Improved critical thinking skills through increased awareness of the 
difference between fact and opinion. 

�x Improved vocabulary usage through more sophisticated understanding of 
denotation and connotation. 

�x An appreciation of the crucial role of reading skills in academic success. 
�x Improvement in critical thinking skills through awareness of their own 

metacognition.
�x Improved critical thinking skills through increased ability synthesize 

information.

A form for evaluating the student’s performance during their reading sessions will be 
used.  Both the instructor and the student evaluate their reading during each of their 
sessions.  The tutor will then use this information to continually assess the progress 
each student is making in the course. 

These learner outcomes will be assessed during the appropriate developmental course.  
The assessments to be used are: 

�x Pre-course reading skills assessment through the TABE examination. 
�x Pre-course student survey of their own perceptions of their reading 

abilities. 
�x Post-course reading skills assessment through TABE examination. 
�x Post-course student survey of their own perceptions of their reading 

abilities. 

The learner outcomes established for developmental reading will be used in determining 
the success of the students enrolled in RDG030.  Those learner outcomes are: 

�x Know how to use study aids provided in texts to better comprehend 
content;

�x Recognize organizing principles or patterns of thought specific to 
disciplines as guides to comprehending textbook content. 

�x Learn to read and interpret materials presented in visual formats, such as 
charts and graphs. 

�x Learn to use graphic organizers to illustrate patterns of thought in texts. 
�x Learn to analyze the logic of an argument employed by a writer. 
�x Learn to evaluate the evidence employed by a writer to support an 

argument.
�x Learn to critically evaluate the quality and relevance of materials located 

during library research. 
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�x Recognize the use of vocabulary specific to a given discipline. 

A form for evaluating the student’s performance during their reading sessions will be 
used.  Both the instructor and the student evaluate their reading during each of their 
sessions.  The tutor will then use this information to continually assess the progress 
each student is making in the course.  In addition, students will be required to 
demonstrate to the instructor their knowledge of graphic organizers as a part of 
successfully completing RDG030, 

Students enrolled in RDG030 will be given a pre-course examination that will help 
identify areas of weakness in reading skills.  A survey of these students will also be 
conducted to see what attitudes and behaviors students’ exhibit concerning 
developmental reading and reading in general that can be overcome to be successfully 
in the RDG030 course.  At the end of the course, students will be given a post-course 
examination and a post-course survey.  Expected findings of those assessments should 
reveal:

�x Students are reading at a level higher than before the course began. 
�x Students are reading at a college level.  
�x Students have a better appreciation for reading and will realize how 

improvement in reading skills can have a profound effect on their 
academic success. 

�x Students will gain a better appreciation for the importance in reading skills 
and their effect on their lives. 

�x Students will continue on with their college studies to complete their 
educational goal. 

At the conclusion of the spring 2008 semester, statistical analysis based on the above 
data will be performed to determine if the pass rate and retention rate have improved 
with students utilizing Read Right™ compared to previous years where students were 
taught in a traditional manner.  These year to year comparisons will continue with 
deficiencies noted and recommendations for changes made by the QEP monitoring 
committee.

Students who have completed RDG030 and qualify for graduation will be given a survey 
to see how they felt about their educational experience.  This survey will include 
questions regarding their experiences with RDG030 and Read Right™, the impact 
completing the Read Right™ program had on their subsequent college courses and how 
they feel the process worked in regard to placement, reading opportunities and 
assistance with reading during their college career at ACTC 

Several challenges have been identified by the college that will impact the success of 
students entering developmental reading courses.  These challenges have been present 
for some time, but they were not adequately addressed.  With the incorporation of Read 
Right™ into the reading courses, ACTC hopes to reduce the number and severity of 
those challenges. 

Student retention and completion in developmental r eading courses 
This challenge has been identified by our reading instructors as one of the most 
significant and frustrating obstacles they meet when attempting to help students 
improve their reading skills to a college level.  Frustration by the students at not 
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progressing rapidly enough through the courses leads to withdrawal from the 
course and, subsequently, withdrawing from the college.  Because Read Right™ 
is tailored to meet individual needs of the students, it is expected the retention 
rate in the developmental reading courses will improve.  

ACTC is committed to providing quality education to our students.  However, 
quality instruction cannot be delivered to students who are not in class to take 
advantage of the opportunities.  To give further incentive to students to remain in 
the developmental reading course through a successful completion, the college 
administration has approved an initiative that will reward the students that 
successfully complete RDG030.  The decision was made to offer 3 free credit 
hours of coursework for students completing RDG030.  This waiver of tuition can 
be used by students to enroll in a college entry level course.  This accomplishes 
two things:   

�x Students will have more incentive to complete RDG030  
�x Students will have more incentive to register for additional college 

courses.

Low self-esteem in students who have poor reading s kills 
Students who have performed poorly throughout their academic life have a lower 
self-esteem and confidence level than other students.  This low confidence is 
another reason students choose to terminate their education early.  Large 
classroom sizes can be intimidating to the underprepared student, regardless of 
the course in which they are enrolled.  Read Right™ embraces the small 
teacher-to-student ratio to give as much individual attention as possible to the 
students.  This concept in teaching methods allows the students to be more open 
with questions and concerns they have about their reading skills and not feel 
embarrassed by their lack of readiness for college reading. 

The stigma of “remedial” education 
For many years, the concept of remediation has always implied a lower 
knowledge base and lower ability to learn.  While those in education know that is 
not always the case, the public still has that perception.  Students are hesitant to 
enroll in developmental courses for fear of being ostracized by their peers.  This 
leads to an increase in withdrawal rates from courses and college.  Since the 
QEP encompasses so much more than just developmental reading, the college 
is hopeful that the stigma of developmental education can be reversed as 
students begin to see that everyone can benefit from enhanced reading skills and 
that reading better is not reserved for those who need developmental education.  
Public relations materials, including brochures, posters throughout the college, 
web site notices, etc., will have the effect of telling all of our students that 
increased reading ability is vital to their success in college and that ACTC is in 
full support of those who elect to work toward improving their reading skills.   

The implementation steps to achieve this goal are: 
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Implementation Steps Person(s) Responsible Timeline

Degree seeking students 
either completed 
RDG030 or had placed 
into entry level college 
courses due to entrance 
examination scores 

Advising Center August 2007 

Referral of students 
(either self-referred or 
instructor referred) 
seeking assistance in 
reading enhancement to 
maintain college level 
reading skills 

Faculty/Student Services August 2007 

  Monitoring of students in 
selected courses as they 
progress toward their 
degree

QEP Director On going 

  Graduating students 
take CAAP examination 

Student Services On going 

Section IV:  Allocation of Resources for the QEP 

ACTC is committed to providing a high quality education for students.  One of the goals of 
ACTC is to “develop and maintain resources to accomplish our mission”.  In keeping with this 
goal, the leadership at ACTC has committed significant financial and human resources in 
support of the QEP.  This commitment is a long term investment, both financially and personnel 
related, and the college strongly believes that the investment will show great dividends in the 
overall performance of individuals who take advantage of the opportunities provided through the 
aspects of the QEP. 

Financial Resources 
In order to provide a quality learning experience for the students, ACTC has committed financial 
resources to fund the QEP.  The QEP committee submitted a five year budget plan to the 
college president and his leadership team for review.  The 2006-2007 fiscal year represents the 
initial training cost associated with Read Right™.  The president approved this plan and an 
overview of the financial commitment by the college is presented below: 

2006-
2007*

2007-
2008

2008-
2009

2009-
2010

2010-
2011

2011-
2012

Personnel
Costs

      

QEP Director N/A $35,396 $36,984 $38,470 $39,900 $41,496 

Full Time 
Faculty $31,871 45,000 46,800 48,672 50,619 52,643 
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2006-
2007*

2007-
2008

2008-
2009

2009-
2010

2010-
2011

2011-
2012

Part-time
faculty

8,516 45,000 45,000 45,000 45,000 45,000 

Training
Costs

69,900 N/A N/A N/A N/A N/A 

Trainer Re-
Certification 

N/A N/A 3,000 N/A N/A  

Professional
Development 

N/A 8,050 5,000 6,000 5,000 5,000 

Subtotal $110,287 $133,446 $136,784 $138,142 $140,519 $144,139 

       

Non-
Personnel
Costs

      

Materials 
and Supplies 

N/A 2,500 2,500 3,500 3,000 3,000 

Pre-
Assessments 

N/A 2,000 2,000 2,000 2,000 2,000 

Post-
Assessments 

N/A 2,000 2,000 2,000 2,000 2,000 

Tuition
Waivers

N/A 10,350 10,617 11,678 12,845 13,487 

Subtotal $-0- $16,850 $17,117 $19,178 $19,845 $20,487 

       

Total Cost $110,287 $150,296 $153,901 $157,320 $160,364 $164,626 

*Denotes expenses related to personnel and training costs prior to plan implementation.  

Human Resources 
The financial commitment for the QEP is paralleled by the human resources commitment.  The 
QEP relies heavily on personal contact with students in the classroom environment, the advising 
environment and the support  environment.  Allocation of qualified personnel is mandatory for 
the success of the QEP.  A QEP director has been selected to serve as the leader of the overall 
plan.  This is a full-time position, with job duties that encompass organizing, planning and 
implementing the various aspects of the QEP.  A monitoring committee with members from 
each of the units at the college has been established as a regular part of the committee 
structure at ACTC.  Their charge will be to provide information to the QEP director as needed 
for analyzing the QEP, serve as the information liaison for each of the units they represent, 
serve as an oversight group for the director and recommend any improvements and/or changes 
needed as the QEP is assessed and analyzed.   

While it is the intent of ACTC to enlist all of the faculty in providing information and strategies 
regarding the QEP, the reading instructional team will provide full-time teaching and tutoring for 
the students in the developmental reading courses.  These instructors are certified in the Read 
Right™ method of reading instruction and have already invested many hours in training and 
practice.  These individuals are very committed to doing all they can to help students achieve 
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their academic and life goals.  At present there are four Read Right™ trained tutors to provide 
instruction for students enrolled in developmental reading courses.  Each of these tutors assist a 
maximum of 4 students per course section with ten sections provided each week.  This allows 
for a flexible schedule for the students and provides teachers for up to 160 students per 
semester.  One of the tutors will begin training during the 2007-2008 academic year to become 
qualified to train other individuals at the college in the Read Right™ system of instruction.  As 
more individuals take advantage of the reading opportunities, ACTC can train more tutors to 
provide instruction for more students.  By having an individual on campus who can train tutors, it 
becomes a cost-efficient way to increase the number of qualified teachers with a minimal 
expenditure.  The cost savings can then be utilized in other aspects of the plan. 

Facilities Resources 
Adequate facilities for instruction are already provided by the college.  One classroom has been 
exclusively designated for developmental reading courses and plans are being made to 
designate a comparable learning area at the Technology Drive campus when the new building 
is completed in the summer of 2009.  In addition, study rooms in the library are available for 
book club meetings and discussions and faculty, staff and students can take advantage of the 
library resources available.

IV. The Future of the QEP

A five-year plan of implementation, assessment and analysis of the plan has been established 
to provide continuity over the five year cycle and provide adequate means to assess, analyze 
and make changes needed due to the results of the analysis.  Multiple informational avenues 
will be utilized to promote the plan, including brochures, posters, web site announcements and 
electronic newsletters.  Students at the college will have access to this information.   
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Five Year Implementation Plan 

Activity Fall
2007

Spring
2008

Fall
2008

Spring
2009

Fall
2009

Spring
2010

Fall
2010

Spring
2011

Fall
2012

Spring
2012

Training of Master 
Advisors and other 
faculty advisors

I O O O O O O O O O 

ACT score of 17 or lower 
in reading will take the 
COMPASS placement 
test before meeting with 
a Master Advisor. 

I O O O O O O O O O 

COMPASS score 44-50, 
enroll in 010RDG  

I O O O O O O O O O 

COMPASS score is 51-
69, enroll in 020RDG 
and no college level 
classes except GE101, 
Strategies for Academic 
Success.

I O O O O O O O O O 

COMPASS score is 70-
80, enroll in RDG030 
and either GE101 or a 
specified section of 
PY110.

I O O O O O O O O O 

Education of faculty and 
staff on referral process I O O O O O O O O O 

Create a reading referral 
form I

Create a brochure  I 

Survey students in 
classes  I O O O O O O O O O 
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Activity
Fall

2007
Spring
2008

Fall
2008

Spring
2009

Fall
2009

Spring
2010

Fall
2010

Spring
2011

Fall
2012

Spring
2012

Develop a process of 
tracking
surveys/students

I          

Advertisement through 
posters, signs, brochure, 
email

I O O O O O O O O O 

Offer reading instruction 
strategies at  Teaching/ 
Learning Conference

I  OF  OF  OF  OF 

Offer reading instruction 
strategies through Life 
Long Learning 

 I OF OF OF OF OF OF OF OF 

Offer reading instruction 
strategies through 
Student Services 
programs

 I OF OF OF OF OF OF OF OF 

Offer reading instruction 
strategies through 
Faculty/Staff
Professional
Development 

 I OF OF OF OF OF OF OF OF 

Align course sequence of 
instruction for all GE 101 
sections I
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Activity Fall
2007

Spring
2008

Fall
2008

Spring
2009

Fall
2009

Spring
2010

Fall
2010

Spring
2011

Fall
2012

Spring
2012

Identify two student SI 
leaders for PY 110 
(General Psychology) 
and two student SI 
leaders for GE 101 
(Strategies for Academic 
Success).

I O O O O O O O O O 

Train the student 
leaders.

I O O O O O O O O O 

Include attendance at 
weekly Supplemental 
Instruction (SI) sessions 
as a requirement in the 
RDG 30 syllabus. 

 I O O O O O O O O 

Each SI leader will 
attend the PY 110 or GE 
101 class. 

 I O O O O O O O O 

Each SI leader will offer 
three SI sessions per 
week at various days 
and times (matching the 
leader’s schedule). 

 I O O O O O O O O 
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Activity Fall
2007

Spring
2008

Fall
2008

Spring
2009

Fall
2009

Spring
2010

Fall
2010

Spring
2011

Fall
2012

Spring
2012

Each SI leader will meet 
weekly with SI 
supervisor/coordinator to 
plan sessions, report 
attendance, and discuss 
progress

 I O O O O O O O O 

Reading promotion and 
library marketing

 I O O O O O O 

Book clubs and 
discussions

 I O O O O O O 

Technology incorporation   I O O O O O 

Free reads I O O O O O O O O O 

Author appearances and 
book talks  I I I I I I I I 

Faculty colloquiums on 
reading pedagogy   I  O  O  O  O 

Referral of students 
(either self-referred or 
instructor referred) 
seeking assistance in 
reading enhancement to 
maintain college level 
reading skills 

I O O O O O O O O O 

  Monitoring of students 
in selected courses as 
they progress toward 
their degree 

 I O O O O O O O O 

 Graduating students 
take CAAP examination 

ICW O O A O O O O O  

Note: Abbreviations are:  I – Initial, ICW – Initial College-wide, O – Ongoing, OF – Offered, A – Anticipated 1st class graduates 
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To ensure that each of the implementation steps, assessments and outcomes are examined on 
a consistent and timely basis, a summary chart of these items for each goal was developed.  
This not only gives a comprehensive look at the entire QEP but it also provides the QEP director 
with a way of staying on track with all of the individual components of the QEP. 



49

Goal #1 
Assess students’ reading skills to ensure that stud ents are properly advised and placed into the appro priate developmental 
course using one or more of the following placement  examinations:  ACT, COMPASS or ASSET. 

Action item Link to College 
Goal Number 

Learner Outcomes Expected Results Assessment Assessment 
Schedule

Master Advising 
Update

2, 3 Each term 

Proper Student 
enrollment

2 Each term 

Development and 
use of form for 
developmental 
reading students 

2 Fall 2007 

Data base 
development 

4

1. Appreciation of the 
crucial role of reading  
skills in academic 
success 

2. An understanding of 
the placement policy 
and new enrollment 
procedures

1. Advisors 
knowledgeable 
about placement 
policy and new 
procedures for  
developmental 
education
enrollment

2.  100% of Students 
placed in proper 
courses

3.  100% Student forms 
completed with 
accurate information 

4. Data base 
developed and in 
place

1. Advisor  
survey 

2. Student 
survey 

Fall 2007 
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Goal #2 
Create a referral process for students who have not  placed in a developmental reading class via a plac ement examination, 
but who need reading assistance.  Students can eith er be self-identified or referred by a faculty memb er, counselor or 
advisor for reading assistance.

Action item Link to College Goal 
Number

Learner Outcomes Expected Results Assessment Assessment 
Schedule

Education of faculty 
and staff on referral 
process

3 Each term 

Survey students for 
possible referral  

2,3 Each term 

Develop a process 
of tracking 
surveys/students

2,3

1. Demonstrate an 
appreciation of 
the importance 
of reading skills 
in everyday life. 

2. Demonstrate 
perception of 
themselves as 
readers.

3. Demonstrate 
knowledge of 
the student 
referral process. 

1. An increase in 
the level of 
appreciation of 
the importance 
of  improved 
reading skills

2. Improvement of 
student’s
perception in 
their reading 
abilities 

3. 100% of faculty 
and staff 
understand
student referral 
process

1. Faculty and  staff 
surveys 

2. Pre- and post-
reading session 
self- assessment 
surveys 

3. Advisor and QEP 
Director/Committee
survey 

Each term 
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Goal #3 
Provide instruction for faculty so that they can in clude basic reading improvement concepts in their c lasses 

Action item Link to 
College Goal 
Number

Learner Outcomes Expected Results Assessment  Assessment 
Schedule

Offer reading 
instruction 
strategies at  
Teaching/
Learning
Conference

1,4 Yearly

Offer reading 
instruction 
strategies through 
Life Long 
Learning

1,4 Yearly

Offer reading 
instruction 
strategies through 
Student Services 
programs

1,4 Yearly

Reading
strategies through 
Faculty/Staff
Professional
Development 

1,4

1. develop reading 
enhancement
strategies for non-
reading courses 

2. demonstrate an 
understanding of 
the Read Right™ 
methodology and 
how it applies to  
enhanced reading 
levels

1. An increase in the 
amount of 
professional
development 
opportunities 
provided by ACTC 
concerning
reading strategies 

2. 90% of faculty 
participating in 
professional
development 
opportunities  

1. Faculty and staff surveys 
concerning the number 
and quality of 
professional
development activities  

2. Survey of professional 
development courses 
offered

Yearly
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Goal #4 
Develop a laboratory course or supplemental instruc tion (SI) to accompany the college level courses th at students are 
permitted to take along with RDG030 (Reading for th e College Classroom).  College level courses are GE 101 (Strategies for 
Academic Success) or PY110 (General Psychology).

Action item 
Link to 

College Goal 
Number

Learner Outcomes Expected Results Assessment 
Assessment 

Schedule

Align course 
sequence of 
instruction for all 
GE 101 sections 

2 Each term 

Include
attendance at 
weekly
Supplemental
Instruction (SI) 
sessions as a 
requirement in the 
RDG030 syllabus. 

2,3 Each term 

Monitoring of 
student progress 

3 Each term 

Weekly SI leader 
meetings

2,3

1. demonstrate the 
link between 
enhanced reading 
skills and success 
in college courses 

2. demonstrate the 
importance of 
class attendance in 
regard to success 
in college courses 

1. 90% of students 
satisfied with 
process of 
supplemental
instruction

2. Grades for 
students in 
RDG030
concurrently with 
PY110 and/or 
GE101
comparable to 
students not 
concurrently
enrolled

3. At least a 90% 
attendance rate at 
SI sessions 

4. 80% of 
concurrently
enrolled students 
will enroll for 
college courses in 
the next term 

1. Survey of student 
satisfaction

2. Attendance rate to the 
supplemental instruction 
sessions 

3. Student’s grades in 
PY110 and/or GE101 
compared to non-
developmental reading 
students

4. Number of students 
enrolling in college entry 
level courses for the 
next term 

5. Student evaluation of 
instruction

Each term 
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Goal #5 
Develop reading enrichment opportunities for facult y, staff, and students. 

Action item Link to College 
Goal Number 

Learner Outcomes Expected Results Assessment Assessment 
Schedule

Reading promotion 
and library 
marketing

2, 3, 5 Yearly

Book clubs and 
discussions

3,5 Yearly

Technology
incorporation  

1,2 Yearly

Free reads 2,3, 4,5 Yearly

Author appearances 
and book talks 

5 Yearly

Faculty colloquiums 
on reading 
pedagogy

1,4

1. Demonstrate an 
appreciation of 
the importance 
of reading skills 
in everyday life. 

2. Understand the 
basic library 
functions and 
resources

1. An increase in the 
number of reading 
enrichment
opportunities 
offered each year 
by 20 percent 

2. An increase in the 
number of 
participants in the 
reading enrichment 
opportunities by 
15% each year 

3. 70 percent of 
respondents on 
both the 
participation survey 
and library user 
satisfaction surveys 
will respond that 
they are “satisfied” 
or “very satisfied” 
with the reading 
enrichment
opportunities 
offered

1. The number of 
reading enrichment 
opportunities 
presented by the 
college

2.  The number of 
participants in each of 
those opportunities 

3  Participant 
satisfaction surveys in 
regard to the 
appropriateness and 
usefulness of the 
enrichment
opportunities  

4. Library user 
satisfaction survey 

Yearly
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Goal #6 
Ensure that graduates of the college are reading at  the college level. 

Action item Link to College 
Goal Number 

Learner Outcomes Expected Results Assessment Assessment 
Schedule

Degree seeking 
students either 
completed RDG030 
or had placed into 
entry level college 
courses due to 
entrance
examination scores 

1,3 Each term 

Referral of students 
(either self-referred 
or instructor 
referred) seeking 
assistance in 
reading
enhancement to 
maintain college 
level reading skills 

2,3 Each term 

 Monitoring of 
students in selected 
courses as they 
progress toward 
their degree 

3,6 Each term 

 Graduating 
students take CAAP 
examination 

3,6

1 improved reading 
efficiency by
recognizing
different rates and 
purposes for 
reading

2. improved 
comprehension of 
higher level reading 
passages by 
recognizing
relationships 
between sentences 
in a passage and 
between passages 

3. improved 
comprehension by 
identifying
contradictory or 
contrasting
statements

4. improved 
comprehension  by 
making predictions 
and drawing 
conclusions from 
reading passages 

5. improved critical 
thinking skills 
through increased 
awareness of the 

1. Students are 
reading at a level 
higher than 
before the 
course began 

2. Students are 
reading at a 
college level

3. Students have a 
better
appreciation for 
reading and  will 
realize how 
improvement in 
reading skills 
can have a 
profound effect 
on their 
academic
success 

4. Students will 
gain a better  
appreciation for 
the importance 
in reading skills 
and their effect 
on their lives 

1. Pre-course 
reading skills 
assessment 
through the 
TABE
examination 

2. Pre-course 
student survey of 
their own 
perceptions of 
their reading 
abilities 

3  Post-course 
reading skills 
assessment 
through TABE 
examination 

4. Post-course 
student survey of 
their own
perceptions of 
their  reading 
abilities  

Each term 
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difference between 
fact and opinion 

6. improved 
vocabulary usage 
through more 
sophisticated 
understanding of 
denotation and 
connotation 

7. an appreciation of 
the crucial role of 
reading skills in 
academic success. 

8.  improvement in 
critical thinking 
skills through 
awareness of their 
own metacognition 

9.  improved critical 
thinking skills 
through increased 
ability synthesize 
information

10. know how to use 
study aids provided 
in texts to better 
comprehend
content

11. Recognize 
organizing
principles or 
patterns of  thought 
specific to 
disciplines as 
guides to 
comprehending

5. Students will 
continue on with 
their college 
studies to 
complete their 
educational goal 
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textbook content 
12. Learn to read and 

interpret materials 
presented in visual 
formats, such as 
charts and graphs 

13. Learn to use 
graphic organizers 
to illustrate patterns   
of thought in texts 

14. Learn to analyze 
the logic of an 
argument
employed by a 
writer

15. Learn to evaluate 
the evidence 
employed by a 
writer to support an 
argument

16. Learn to critically  
evaluate the quality 
and relevance of 
materials located 
during library 
research

17. Recognize the use 
of vocabulary given 
discipline. 
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APPENDIX A1 

Underprepared Students by Institution and Sector 

2002 credential-seeking cohort 
with placement data 

2004 credential-seeking cohort 
with placement data 

Number % Underprepared Number % Underprepared 

KCTCS ( 2 
year)

10,545 76.0% 9,144 82.6% 

Eastern
Kentucky
University (4 
year)

2,163 47.9% 2,550 47.3% 

Kentucky State 
University (4 
year)

313 85.3% 363 80.7% 

Morehead State
University (4 
year)

1,418 61.0% 1,318 62.2% 

Murray State 
University (4 
year)

1,434 38.8% 1,366 31.6% 

Northern
Kentucky
University (4 
year)

1,907 59.1% 2,032 54.4% 

University of 
Kentucky (4 
year)

3,671 14.5% 3,952 10.8% 

University of 
Louisville (4 
year)

2,260 23.1% 2,339 19.3% 

Western
Kentucky
University (4 
year)

2,935 47.6% 3,023 50.5% 

TOTAL 26,646 53.7% 26,087 53.0% 
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APPENDIX A2 

Underprepared Students in Reading by Institution an d Sector 

2002 credential-seeking cohort 
with placement data 

2004 credential-seeking cohort 
with placement data 

Number % Underprepared Number % Underprepared 

KCTCS ( 2 
year)

10,094 39.2% 8,833 38.9% 

Eastern
Kentucky
University (4 
year)

2,129 20.1% 2,499 18.3% 

Kentucky State 
University (4 
year)

270 60.7% 324 51.9% 

Morehead State 
University (4 
year)

1,357 29.5% 1,276 29.9% 

Murray State 
University (4 
year)

1,429 15.9% 1,365 11.4% 

Northern
Kentucky
University (4 
year)

1,695 30.1% 1,729 26.5% 

University of 
Kentucky (4 
year)

3,359 5.5% 3,608 4.0% 

University of 
Louisville (4 
year)

2,063 7.6% 2,088 5.6% 

Western
Kentucky
University (4 
year)

2,808 24.4% 2,883 27.2% 

TOTAL 25,204 26.6% 24,605 24.8% 

(Students missing exam results on one or more of these subjects are excluded from table 
totaling 1,442 in 2002 and 1,482 in 2004. Students taking only the SAT are included in these 
missing data because there is no reading test on the SAT.) 
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